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Overview

* ldentification of the problem

» Concept of “build your own” rubrics
» Creation of program level rubrics

» Putting it together

* Craft time!

 Building standards trees

» Gathering data

* Reporting
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Learning Outcomes

Participants will:

e Construct individual rubrics using standard rubric
aspects

» Discuss experiences in measuring DQP proficiencies
in key course assessments or other formats

» Acquire resources that they can adapt to fit their own
institution

About APUS

* AMU was founded in 1991 to serve active duty and retired military
members, became APUS in 2001, comprising AMU and APU.

e Currently over 100,000 students worldwide
« Approximately 52% military, average age 33, open enrollment

» More than 90 degree programs; 22 associate’s, 43 bachelor’s, and 32
master’s level, plus certificates

* Monthly course starts of 8 or 16 weeks

» Courses offered are 100% online in an asynchronous environment
» Headquarters and executive offices — Charles Town, WV

* Administrative offices — Manassas, VA

¢ Arts and Humanities, Business, Education, Public Service and Health,
STEM, Security and Global Studies

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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Identification of the Problem

» Courses all over campus were using rubrics,
but there was no consistency.

* University adopted DQP framework as our
Institutional Learning Outcomes in 2014,
but no rubrics specifically connected to the
DQP framework.

» Trying to collect any data that related to
specific program objectives was impossible.

» All data was at assignment level, rather than
associated with specific proficiencies.

AMERICAN PUBLIC UNTVERSITY SYSTEM | PROPRIETARY & CONFIDENTIAL

Identification of the Solution

e “Build your own” rubrics with structured
elements allows for rubrics that are specific
to one assignment but also consistent across
campus.

» Faculty are involved in development of
program level elements.

e For now, the focus in on signature
assignments, but eventually may be open to
any assignment.

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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Rubric Structures

Four elements:

 Institutional Learning Outcomes (DQP proficiencies)
These relate to the ILOs in the SLAR (columns)
» Program Level Objectives
¢ These relate to the program objectives in the SLAR (rows)
* Writing/Formatting
» These are grammar, APA/MLA/Chicago styles, coherence, and that kind of
thing
» Content

» These relate strictly to content that is more specialized than the ILO or
program objective levels.

PROPRIET

INFIDENTIA

Exemplary 4 Accomplished 3 Developing 2 Beginning 1

Defines and d 3 3 Student defi df of &l andtor explain

eaplains the divisions, styles, and practices of the field | divisions, styles, and practices of the Field in | of the boundaries, divisions, styles, and boundaries, divisions, styles, apd practices

ies, dicating 2 level of jing sbove [ clear and concize manner. practices of the field, butin 3 lezs than ofthe field. Insccurscies or jlsmpletenszs
divisions, styles |thst eapestedin 3 bachelor's degree. complete or accurate manner.

and practices o

Defines and d iy uzez both i Student i figld

properly uses principal and less known terms in the field, | terms in the field, both historieal and but may not use them acourately in both properly use principal

al i d histarical situations. i onter

field, both

Integrate market ll d |- Student i all required [+ i required notintegrate all of the

and marketing | parts of assignment parts of assignment parts of the assignment required parts of the assignment,

i i ints =O-lenors are f i format of = 2-4 errors are found in overall format of +6-6 errors are found in overall format of =B+ errors are found in overall Format of

a strategic plan. | sszignment. azsignment, assignment. assignment,

Finished assignment = Finished it +Finished t contains 5-8 errors in |- Finished assignment cog
student’s sbility inteqrate mark sting student’s bty integrate marketing citations of references. citations of reference:
research 0-lerors in h eI in . 56 grammar errors within |- Student makes 7 g
citations of references. citations of references. the contest of the paper. the contest of the papR
«Student makes 0-2 grammar errors within |- Student makes 3-4 grammar errors within |+ i 4 i

the contest of the paper. & cantest of the paper.

- Student includes 7-10 scholarly references. |- Student includes 4-6 scholarly references.

Format Faper = Faper page head, page | Faper includes most of the required Format | Paper does not show evidence of reference.
page, running title, page numbers, major rumbers, major paper sections, and pieses but one may be missing of there may |ta APA standards. There maybe major
paper sections, and eference list. Allare  |reference list Mot are sppropriste 1o 3 aress, o multiple mizzing
appiopriate to stated standard [either for | stated standard, but one or twa minor areas.

li: atic i i , such as
font or
In-text citation | Student iately oites. i Student i horship of | Student cites authorship of all direct guotes | Student does not properly oite both direct
v ir that are  |butmay ion about citing quotes and paraphrazed cor it
paraphrased. Every in-test citation r There may be minor | appears to be confusion g
sonfarms ta AP standards (name, year] | difficulties with sitations of obseure or errors of in-tent sitation format information, rather thag
difficult to cite sutharship, Plagisrized wark. wil
-

Reference list The reference list includes all works uzed in list inehud; There i: fi ir r, bt it '7 lit is wa
the paper. An apprapriate variety of the paper. A are used, where ‘works are cited, but they anSppropriate
references are used, and they are approprate] and they are generally appropriate but may | found [e.g, unelear if online or paper version | or inadequate for the paper. Works may be
t the paper i peer|i twa that are older or |was uzed). The sources maybe cited impropery but it appears 1o be through
reviewed jourals and books unless not peer-reviewed inappropriate or inadequate for the paper. | confusion or lack of information
specified by the instrustar] Plagisrized werk will be handled through

Delivery Student slumped over podium of leaned on | Student spent i Speech | Student anduse of Student integrated posture, gestures, and
table, X and gesturez, Student i eye other i
ste.. adequate eue contact, but there were. contact with the peech. | completed [;eecn.

noticeable periods where these were lacking

Camgunge [ Sadertspake v outvasa varety anfor | St spoke ety seeasioral et o o = Specific Content
ith di sppropriate rate of d used some. of uocal usriety. erestive uze of langusg
speech. wocal varisty, metaphors, simikes, analod

SLIC L I'Y SYSTEM & IDENTIA
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Rubric Structures/Rules

* Rubrics are created by Program Directors and/or course leads
» There is an approval process through Dean and Assessment Director

» Signature assignments in the SLAR (internal report) should use
rubrics (if appropriate) and those rubrics must include DQP and
Program Objective sections

» For the moment, preference is given to signature assignment rubrics

e Standard scoring
0 4 Exemplary
3 Accomplished
2 Developing
1 Beginning
there is also a zero — did not attempt option

O O O O

AMERICAN PUBLIC UNTVERSITY SYSTEM | PROPRIETARY & CONFIDENTIAL

Creating Program Level Rubric Lines

Goals:

To have rubric lines for a variety of assignments that relate to
program objectives

To have the rubric lines be specific enough to fit assignments
and general enough to fit a variety of assignments

To be able to gather data on just one program objective
across courses

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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Creating Rubric Lines

1. Review your program objectives and think about them in terms of where they are
taught in the curriculum

ECON201 BUSN312
Discuss economic factors associated with government, business, and Wicroeconomics for Business Operations Research
consumer environments and apply theoretical techniques to analyze COS5: Define and distinguish various CO4: Apply decision making techniques,
markets. economic costs (opportunity, implicit, concepts, and methods.
explicit, fixed, and variable costs).
Assessment: Forum #6 Assessment: Assignment: Final Simulation
Project

2. Think about what has worked in the past for your students when using rubrics. For
example, students in some programs do better with specific numbers in the rubric,
while others do better with text.

’ '’

clear demarcations between levels

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIAL

Creating Rubric Lines

3. Think of what you expect of students demonstrating this particular task. This will
be Level 3, accomplished.

Discuss economic factors associated with government,
business, and consumer environments and apply theoretical
techniques to analyze markets.

® Associates government,
business, and consumer
environments

* Meets expected level of e Includes at least three
discussion economic factors

¢ Analyzes markets making
e Applies at least one conclusions consistent with
theoretical technique the

data/factors/environments

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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Creating Rubric Lines

4, Create the Level 3 rubric line

BA/BS in Business Administration

L Accomplished 3
Program Objectives

Discuss economic factors associated with j» Meets expected level of discu
lgovernment, business, and consumer
environments and apply theoretical factors

technigues to analyze markets. » Associates government, busin
and consumer environments

technique

* Analyzes markets making
conclusions consistent with the
data/factors/environments

» Includes at least three economic

» Applies at least one theoretical

ssion

ess,

PUBLIC UNTVERSITY SYSTEM | PROPRIET

& CONFIDENTIAL

Creating Rubric Lines

5. Fill in the remaining lines
Level 4 — more than you expect, professional leve

Level 2 — developing, got some of it but not all, tr

Level 1 —really didn’t get it but did something

I, additional work
ied

Accomplished 3

+ Meats éxpectad lavel of discussion

Tn usiness AdminTstration T
Objectives P
With |+ Exceads axp d level in

business, = inclisdes at least three economic
farvironments and apply thecretical * Includes at least five econamics factars
echnigues to analyze markets. factors * Associates government, business,

Developing 2

* Doat not meet expacted levels in
discussian

* Includes one or two econamic
factors

* Associal of two

* Associates government, business, | and consumer

cansumer erviranmant » Applies at least e theoretical

& Applias st laact two thecretical technigue

technigues = Analyzes markets making

» Analyzes markets |eontiusicns consistent with the
dataflsctors/environments

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETA

environments, but not all three

« Makes an attempt at 2 thearatical
technigue

» Attempts conclusions but they are
not accurste or appropriste

& CONFIDENTIA

Beginning 1

= Does not attempt discuseion

* Does not Include any economic
tfactors

* Does not associate economic
enviranments

* Does not include theoretical
techniques

* Does not analyze markets

11/6/2015



Creating Rubric Lines

6. Complete for all program objectives

CONFIDENTIA

DQP Rubric Lines

A team of faculty, program directors, and the Director of Assessment created the
DQP rubric lines for DQP 1.0 and DQP 2.0.

Master's Degree

Exemplary 4

Accomplished 3

Developing 2

Beginning 1

Elucidates the major theories, research methods and
approaches to inquiry, and/or schools of practice in the
field; articulates relevant sources; and illustrates their
relationship to allied fields

Student communicates the
major theories, research
methods, and/or schools of
practice inthe field ata
professional level. Sources are
well-chosen for relevance and
the relationship to allied fields
is well-illustrated

Student is able to communicate
major theories, research
metheds and approaches,
and/or schools of practice in
illustrating their relationship to
related but different fields. Also
uses relevant sources in
meaningful ways.

Student communicates major
thearies, research methods and
approaches, and/or schools of
practice using relevant sources.
However, there may be
misunderstandings about one or|
more of the areas listed above
and/or difficulty illustrating
relationships to related fields.

Student struggles to
communicate the theories,
research methods and
approaches, and/or schools of
practice in the field. Sources
may be nonexistent or
inappropriate, and/or the
student does not adequately
illustrate the relationship to
allied fields

Assesses the contributions of major figures and
organizations in the field; describes its major
methodologies and practices; and implements at least
two such methodologies and practices through projects,
papers, exhibits or performances.

The paper/project clearly
describes major methodologies
and practices of the field and
implements them in creative and
innovative ways. The
paper/project includes

Student describes major
methodologies and practices of
the field accurately, uses them
appropriately in the project, and
includes appropriate reference
to the major figures and

Student describes major
methodologies and/or practices
of the field, but may have some
omissions or problems in
implementation (such as using
an adequate methodology,

Student's work does not
accurately or thoroughly
describe the major
methodologies and practices of
the field, may implement them
inappropriately, and may lack

appropriate referencetothe  |organization in the field rather than an exemplary ene). |significant information about
major figures and organizations Student includes referencesto  |major figures and organizations
inthe field figures and organizations in the |in the field
field, but may lack some
important information.
AMERICAN LIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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IRubrics screenshot

Humber of peaple
surveyed

Llements of project

Oryanizalion

Content

Presentation

Technolugy

Excellent

15 r rarm people wees
surveyed

Excellent

All elements of the
PreseRAtanan are present15
peopke on varicus topics. The
student told where the survey
was pedarmed. The

Good

13 o 14 praple suireyed

Good

Only 4 or 5 elemants of the
presentation are peesent:il
14 peaple on varicus topics.
The student luld where the
survey was performed. The
§

Fair

10 b 13 pecpile surveynd

Fair

Only 2 or 3 elements of the
presentaticn are present: 10
to 12 people on vanious
tomcs. The student told where
the survey was performed.

wa
and student drew conclusions
from the survey answers,

Excellent

Tesentation was very
organized and was very easy
Lo Fallenwe,

Excellent

Had a stronghald on the
content and content was
tharaughly addressed. bio
ristakias ware made with
regard ta cantent knnwledge.

Excellent

Vins very confident in
delivery and the student did
an excelient jab of engaging

diass. Preparation is very
evident

Excellent

lesgy v swel
effectively throughout
precartaten and sl
sound and pictures. Group
embiers wsed techralogy a5
a supplement, nat as a
crutch.

was
and student drew conclusians
fram the survey answers.

Good
Fresentation was fairl
crgsnized and pretty epsy to

Good

e was
summarized and student
drew condusions from the
survey answers.

Fair
Presentation was not clearly
argenized.

Fair

Has a solid : g of
the content. Content missing
minar elements ar contained
minar errors.

Good

Was necasionally confident
with his/her presentation
hawewes the presentation was
not a5 engeqging as it could
have been for the class.

Good

gy was sommwhal
&, but included only
sound ar pbures, Tachnoiogy
wasn't used as powerfully as
posable Hhr
presentatien.

Had anly a superficial
understanding of content.
Several mistakes were made
during the presentation.

Fair

Was consistent with the level
of confidence they showed
the classraom but had some
Srong mements.

Falr

Techralagy used diel not
support verbal presentation.
Tech il Lacked
nformaticn, or groups
ererntiers ead froe therm.

Poor

I than 10 sairvmyed

Poor

only 1 or less elements of the
preseneatian is present: less
than 10 pacole on various
tupis, The student tuld where
the surery was perfarmed,
The inlarmatun was
summarized and student
drew conclusions from the
survey answers,

Poor
Presentation lecked
organdaation.

Poor
Had little to no understanding

of the content addressed in
the presentation,

Poor

Wias uncanfident and
demanstrated litle evidence
of planning priar ta
presentation.

Poor

agy wae ot uned at

Process for getting Rubrics into iRubrics

Write
program level
rubrics

¢ All program objectives
must be covered
¢ Get feedback from others

Make specific
rubrics for
assignment

*|LOs

*Program level

o Writing/Style

* Specific Content

Get approvals

PUBLIC UNTVERSITY SYSTE

* Review by Dean

Assessment

M | PROPRIETARY & CONFIDENTIA

e There is a form from classroom
support to complete

* Review by Director of

11/6/2015



Putting it all together

DQP
Aspects

Program
Level
Aspects

Combined
Rubric

AMERICAN PUBLIC UNTVERSITY SYSTEM | PROPRIETARY & CONFIDENTIAL

Create your own rubrics!

Choose:
* 1 or 2 DQP rubric aspects (salmon)
o prewritten by the DQP committee
» 1 or 2 Program level aspects (blue)
o Prewritten by the Program committee
» 3or 4 Content aspects (green)
o Created by faculty at the time of rubric creation
» 1 or 2 Writing/formatting aspects (orchid/gray)
o Prewritten by committee, but not required

Glue to template!

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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Associating Standards with Rubric Lines (Aspects)

 Standards = ILO, program objectives,
course objectives, accreditation standards

 Finalize standards before entry of rubrics
o Start with a clean outline of standards tree

» Use codes (naming conventions) that are
clear to all users

» Allow requestor to select standards to

attach to rubrics

AMERICAN PUBLIC UNIVERSITY SYSTEM
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Start in Excel

Al e ] c !

ILO-SK Specialized Knowledge

s fmfn]e Jwle e

ILOSKB.1

ILOSKB.2  cor

10 IL0-5K.8.3 'd methods in the field

1 ILOSKB.

rbut complex problem in the field of study by

AMERICAN PUBLIC UNIVERSITY SYSTEM

e )

ILOSK.A1  practices, related field. . -

ILOSKA2 _lllustrates thefield’s current terminology Associate's Column 3

105K A3 products exhibits, or in the field 4 Bachelor's Column 1
Bachelors evel 5K.B.2: Bachelor's Calumn 2

12 o ‘techr e - -
P desre rtecniaues 5K.M. 2: Master's Column 2
B ILOSKES  cu SK.M. 3t Master's Calumn 3
. s

18 Waster's Level SK.M.4: Master's Column 4

Elucidates the major thearies, research mathods 3nd Spproaches to inquiry, andfor schoals Lot

o rv ana
15 ILO-SK.M.1  alliedfields.

major ; its
sor andimpl

16 ILO-SK.M.2  practices through projects, papers, exhibits or performances. . . . .

e e ) View Standard in iRubric
17 ILO-SK.M.2 d f, knowled; d practice. =

Initiates, assembles, arranges and reformulates ideas, concepts, designs and techniques in Code TLO-SKAL Last modified byr sbecher
w oSS |cary ! beundarics. Tale SKA.L: Associate’s Column 1
12 ILO-BI. Broad, Integrative Knowledge Describes the 3cope and principal features of the feld of
20 Associate's Level study, citing core theories and g:n:n( wi, and offers 5
21 ILG-BIAL  Describes how existing knowledge o practice is advanced, tested and revised. similar explicatien of 2 related hald.
2 ILO-BLA2  De e d i i iety. Amtachmants: (none)
23 ILG-BLAZ Il pts of t | Parent Code: ILO-SK
24 ILO-BLA4  Selectsand methads in i i based problems.

Data Entry in iRubric

Spedilized Knowlzdge

sociate

SK.B.3: Bachelor's Column 3
5K.B.4: Bachelor's Column 4
SK.B.5: Bachelor's Column 5
5K.B.6: Bachelor's Column 6
SK.M, 1: Master's Column 1

PROPRIETARY & CONFIDENTIA
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Purpose of Aggregate Rubric Reporting

What are we looking for?

across courses).

Y SYSTEM

* Provide to Program Directors an overarching view of

1. performance on standards, course objectives,
program objectives, or DQP proficiencies.

2. performance by assignment (within course or

» Allow Assessment and Accreditation office, Deans,
and Provost to collectively view data on Institutional
Learning Outcomes (DQP) and various standards
required for accreditation reporting.

PROPRIETARY & CONFIDENTIAL

Analyzing Data

There are numerous ways to slice the data gathered in
completed rubrics.

Element to Analyze
* Rubrics
» Standard

v

Analyze a single assessment
or combine multiple
assignments or standards?

Aggregate Level

* University

* Program

» Course

» Classroom or Section
» Assignment

A PROPRIETARY & CONFIDENTIA

11/6/2015
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Reporting Example 1: By Rubric

Rubric = Writing Assignment

Select Criteria:

Grades | Matrices

Programs:

(reree) N

Academic Terms:

(meree) €

Course Subjects: Across all Course Sites

(rone) [Csclace | o

Course Sites:

= .y

Select one, multiple, or all:
Programs (i.e. Psychology)

Academic Terms (spring, fall, etc.)
Courses (i.e. PSYC101)

Classrooms (sections)

Assignments (essay, final paper, etc.)
Gradebook Items:
{nome) e

© AMERICAN PUBLIC UNIVERSITY SYSTEM

PROPRIETARY & CONFIDENTIAL

Reporting Example 1: By Rubric

Let’s look at some fictitious sample data for COURSE100. Specifically Professor Smith’s
fall section FOO1 class rubric scores for the writing assignment.

she boundaries, 0%

aivisians, sryees and

[pracuices of the fielg

Toermaltg skttt

© AMERICAN PUBLIC UNTVERSITY SYSTEM

Formantng GIAMLARemSEAL bt VB MLARormasting But
Use af Froper MLA am "‘"-"_:n-mu--‘ ] e
Frrmatting B Intngarnst pratent Sacking2e gt geatart
Wiiting Style sarraa Ame
Grammar, ponctuation. | eeeree .
SR RLi O R —— Jrn—
e gy unags rrra
Citationy

cmncins |
and use of acceptabie
sources

2 a6 & 8 37 &« 3 & a2 o 35

M citations wate made 5 1 N 13 1y a
(ETIRT] i1
oines) REARLIRCIR LR CARLARLER RS ll|l! 115 138 1%

PROPRIETARY & CONFIDENTIA

11/6/2015
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porting Example 1: By Rubric (iRubric Reports — Table)

1%
Towtof 13

schularly and formatting met
requirsments

acceptable limits and unly minor
errars in citation formatting

‘ 10 = SKR1 efid Devtet i) T oestersa
Defines and explains the
boundarics, divisions, styles[3tudent defines and exalains student defines and expl dent def dfor explains d les to define and
and practices of thefield [Pounderies, divisions, styles, snd |boundaries, divisions, styles, and [some or all of the boundaries,  |explain boundaries, divisions,
40% practices of the field indicatings  |practices of the field in a clear and [divisions, styles, and practices of |styles, and practices of the field.
level of bove that i the field, but in a less than Inaccuracies or Incompleteness
rxpected ina bachelar's degres complete ar acourate manner make it clear there is confusion
38% EE 465 . 15%0 0%
S sunar il Sewtefad Tostoriy Waar Ly
Use of Proper MLA Formasting
20%
Met MLA farmatting expectations  |Used MLA formatting. but some Used MLA formatting. but many Used nu discernable formatting
compunents were lacking or not  [components weve lackingor not [structure
present present
T 62% 38% EN 0%
Boutof 13 Soutaran Geutef 13 Sastef il
Grammar, punctuation, and
carrect usage of terminalagy
20% Exercised proper grammar, Only minar or level of Faper was filled and had
punctutatian, and terminalogy puRCtuation errars and typas and punctuation ereoes and tvpes | clearly not been proafread
usage
S0 I 38% R g%l 0%
b Fowtor 13 5 eumaras deutaf Devtersy
Farmatting of citatioing and
use of accectable sources Some articles were from nun-
20% Al spurces were relevant and schalarly sources but within Aeticles are from No citations.

and citation formatting is lacking

* Sample Data = COURSE100 Section FO01 Prof. Smith: Writing Assignment

© AMERICAN P

SLIC UNTVERSITY SYSTEM

PROPRIETARY & CONFIDENTIAL

Reporting Example 1:

Percent of students scoring in each
rating group by aspect

Rubric Performance by Aspect

By Rubric (iRubric Rep

Mean percentage of scores in rating group =

Rubric aggregate for all aspects combined.

Overall Rubric Performance

= Exemplary m Accomplished
i Developing B Beginning
70% - m Exemplary
60% - m Accomplished
50% - 1 Developing
m Beginning
40% -
30% -
20%
10% -
0%
ILO=SKB1 Formatting ~ Writing Style Citations ILO=8KB1 0% 100%
Formatting 38% 6% 15% 0% 100%
Writing Style 62% 38% 0% 0% 100%
Citations 54% 38% 8% 0% 100%
mean
. percentage of
* Sample Data = COURSE100 Section FO01 Prof. scores inrating | 52% % 6% 0% 100%
Smith: Writing Assignment e
aggregate

© AMERICAN PUBLIC UNTVERSITY SYSTEM

PROPRIETARY & CONFIDENTIA

11/6/2015

14



11/6/2015

Reporting Example 2: By Standards

Let’s look at Specialized Knowledge Proficiencies 1, 2, and 3 for Associate’s Level.

This will also combine to aggregate Specialized Knowledge for Associate’s overall.

¢ Combines all aspects (rubric lines) that are attached to the specific standard to
report performance on that standard throughout the program or course (etc).

M % MeetsStandard W % Below Standard

Standard . Exemplary . Accomplished . Developing . Beginning
ILO-SK.A.1 ) ) ) ) ,
Specialized Knowledge A1 - | - | s |
Hn% 10 outof 19 7 outof 19 " loutofis 1outof19
ILO-SK.A.2 ) )
Specialized Knowledge A2 -—| | % | | [z

3% 12 out of 24 9 out of 24 3 out of 24 0 outof 24

}LO—SK.AB ) )
%Specialized Knowledge A3 _::l % | 1% |

I

- |
#% 9outof27 11outof27 soutofaz 3 out of 27
Summary Total . | [ L !

v N B | E= || = |
7 T 1
*7% 3loutof70 27 out ot 70 8 out of 70 "aouwstzo
AMERICAN PUBLIC UNTVERSITY SYSTEM PROPRIETARY & CONFIDENTIAL

Reporting Example 2: By Standards

Aggregate Report for Standards - by Rating Aggregate Report for Standards - by Standard
60% 60% -I
50% 50%
40% 40% = = Exemplary
Ac It
30% HSKAL 309
m SKA2 m Developing
20% 20%
m SKA3 W Beginning
o o t
0% 0% -+
SKA1 SKA2 SKA3

Overall Aggregate- Specialized Knowledge

m Exemplary
Accomplished
W Developing

W Beginning

AMERICAN PUBLIC UNIVERSITY SYSTEM | PROPRIETARY & CONFIDENTIA
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Report Distribution Plan

» Program Reviews - each program is
reviewed every three years

 Accreditation Reports and Visits

 Direct Access for Program Directors
and Deans

11/6/2015
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DQP Rubrics 1.0

Associate's Degree

Exemplary 4

Accomplished 3

Developing 2

Beginning 1

Specialized Knowledge

Describes the scope and principal
features of the field of study, citing core
theories and practices, and offers a
similar explication of a related field.
SK.A.1

Student describes principal features of the
field, including core theories and practices,
and offers explication of a related field at a
more sophisticated level than expected in
the Associate's degree

Student describes principal features of the
field, including core theories and practices,
and offers similar explication of a related
field

Student describes scope and principal
features of the field adequately, but may not
include major theories and practices and/or
be able to offer explication of related field

Student cannot adequately describe the
scope and principal features of the field
and/or does not include core theories and
practices or related fields in the discussion

Illustrates the field’s current
terminology. SK.A.2

Student demonstrates sophisticated usage
of current terminology in the field

Student demonstrates proper usage of the
field's current terminology to the level
expected in an Associate's degree

Student uses terminology of the field, but it
may be out of date or used in a less than
precise way

Student demonstrates little familiarity with
the terminology of the field or uses it
improperly

Generates substantially error-free
products exhibits, or performances in
the field. SK.A.3

Student creates error-free products,
exhibits, or performances

Student creates substantially error-free
products; may include minor errors that do
not detract from the work

Student creates products that have minimal
errors, but enough to detract from the work
itself

Student creates products in which the errors
detract from the product itself

Broad Integrative Skills

Describes how existing knowledge or
practice is advanced, tested and revised.
BLA.1

Student describes the advancement, testing,
and revision of existing knowledge at a level
beyond that expected in the Associate's
degree

Student describes the advancement, testing,
and revision of existing knowledge at a level
expected in an Associate's level

Student describes some aspects of
advancement, testing, and revision of
existing knowledge but not all of the aspects
or at a relatively low level

Student does not adequately describe
existing practice, or how it may be
advanced, tested, and revised.

Describes and examines perspectives on key
debates within the field and in society.BI.A.2

Student examines key debates in the field
and in society, and describes various
perspectives and how they relate to the
topic.

Student describes and examines
perspectives on key debates and
appropriately relates them to the topic.

Student describes differing perspectives, but
struggles to relate them to key debates in
the field and in society.

Student cannot describe or examine
perspectives on key debates, but may be
able to name or discuss some aspects of
their relationship to the topic.

Illustrates core concepts of the field while
executing analytical, practical or creative
tasks. BI.A.3

Student uses core concepts of the field as a
foundation for analytical, practical, or
creative tasks.

Student illustrates core concepts of the field
appropriately while executing analytical,
practical, or creative tasks.

Student uses core concepts of the field while
executing analytical, practical, or creative
tasks, but may not appropriately implement
the tasks or illustrate the core concepts.

Student demonstrates a lack of
understanding of core concepts and/or their
relationship to analytical, practical, or
creative tasks.

Selects and applies recognized methods in
interpreting discipline-based problems.
Bl.A.4

Student selects and applies appropriate
methods to interpret discipline-based
problems in creative or sophisticated ways.

Student applies appropriate methods to
interpret discipline-based problems at
expected levels.

Student selects and applies methods that
may not be the best choice or recognized in
the field but does interpret-discipline based
problems.

Student selects and/or applies methods that
may be inappropriate or not recognized and
do not adequately interpret discipline-based
problems.

Assembles evidence relevant to problems,
describes its significance, and uses it in
analysis. BLLA.5

Student assembles evidence that elucidates
a problem, discusses why it is significant, and
uses it appropriately in analysis.

Student assembles evidence that is relevant
to problems, describes the significance, and
uses it appropriately in analysis.

Student assembles evidence that shows
some connection to problems, but may not
be able to describe the significance and/or
use it appropriately in analysis.

Student assembles inadequate evidence for
a problem or does not adequately describe
the significance or use it in analysis.

Describes the ways in which at least two
disciplines define, address and justify the
importance of a contemporary challenge or
problem.BI.A.6

Student describes the ways in which two or
more disciplines define, address, and justify
the importance of a contemporary challenge
or problem using innovative ideas or
creative connections.

Student describes the ways in which at least
two disciplines define, address, and justify
the importance of a contemporary challenge
or problem.

Student describes the differences in two
discipline's approach to a contemporary
challenge or problem, but does not
adequately address the definition and/or
importance to a contemporary challenge or
problem.

Student does not adequately describe the
relationship of two different disciplines to a
contemporary challenge or problem.
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Identifies, categorizes and distinguishes
among ideas, concepts, theories and
practical approaches to problems.BI.A.7

Student clearly identifies, categorizes, and
distinguishes among ideas, concepts,
theories, and practical approaches and can
identify best approaches for a given
situation.

Student clearly identifies, categorizes, and
distinguishes among ideas, concepts,
theories, and practical approaches to
problems.

Student does not clearly identify, categorize,
and/or distinguish among ideas, concepts,
theories, and practical responses to
problems, but is able to separate some of
the above.

Student does not clearly identify, categorize,
or distinguish among ideas, concepts,
theories and practical responses to
problems.

Intellectual Skills

Identifies, categorizes and appropriately cites
information for an academic project, paper
or performance. (Use of information
resources) IS.A.1

Student identifies, categorizes, and
appropriately cites information for an
academic project, paper, or performance,
using the best available information and
citing without errors.

Student identifies, categorizes, and
appropriately cites information for an
academic project, paper, or performance, at
a level consistent with expectations for an
associate's degree.

Student identifies, categorizes, and cites
information for an academic project, paper,
or performance, but has errors, which may
mildly detract from the project.

Student does not identify, categorize, and/or
cite information properly for an academic
project, paper, or performance. Errors
detract significantly from the project.

Describes how cultural perspectives could
affect interpretation of problems in the arts,
politics or global relations. (Engaging diverse
perspectives) IS.A.2

Student describes how knowledge from
different cultures might affect interpretation
of a problem using terminology and/or
concepts that are meaningful to each
culture. Student shows a solid

understandine of a varietv of cultiires and

Student describes how knowledge from
different cultures might affect interpretation
of a problem using appropriate terminology
and/or concepts that are meaningful to each
culture.

Student describes how knowledge from
different cultures might affect interpretation
of a problem, but may use terminology and
concepts that are only meaningful to the
student's culture, not other cultures.

Student struggles to describe how
knowledge from different cultures might
affect interpretation of a problem.

Presents accurate calculations and symbolic
operations and explains their use either in
the field of study or in interpreting social or
economic trends. (Quantitative fluency)
ISA3

Student presents accurate calculations and
explains or interprets them in a way that
adds meaning.

Student presents accurate calculations and
explains or interprets them appropriately.

Student presents largely accurate
calculations and explains or interprets them
with only minor errors.

Student presents calculations that may have
significant flaws and/or interprets them in
ways that don't follow from the information.

Presents substantially error-free prose in
both argumentative and narrative forms to
general and specialized audiences.
(Communication fluency) IS.A.4

Student presents error-free prose in
argumentative and narrative forms to
general and specialized audiences.

Student presents substantially error-free
argumentative and narrative forms to
general and specialized audiences.

Student presents argumentative and
narrative forms to general and specialized
audiences; there may be some errors that do
not detract from the prose as a whole.

Student does not present prose in a clearly
argumentative or narrative form or may not
direct it to general or specialized audiences.
Errors may detract from the prose as a
whole.

Applied Learning

Describes in writing a case in which
knowledge and skills acquired in academic
settings are applied to a challenge in a non-
academic setting; evaluates the learning
gained; and analyzes a significant concept or
method related to the course of study in
light of learning from outside the classroom.
ALA.1

Student (1) describes a specific case of
application of academic knowledge to a real
life challenge, (2) evaluates the learning
gained, and (3) analyzes a concept or
method from the course of study in light of
learning from outside the classroom. The
student does all three of the above with
significant insight and self reflection.

Student (1) describes a specific case of
application of academic knowledge to a real
life challenge, (2) evaluates the learning
gained, and (3) analyzes a concept or
method from the course of study in light of
learning from outside the classroom. The
student shows the ability to make
connections between academic and outside
learning.

Student completes two of the following
three at a high level (1) describes a specific
case of application of academic knowledge
to a real life challenge, (2) evaluates the
learning gained, and (3) analyzes a concept
or method from the course of study in light
of learning from outside the classroom.
Alternatively, the student may complete all
three areas but with significant errors or
failures of insight.

Student does not adequately describe a
specific case of application of academic
knowledge to a real life challenge, (2)
evaluate the learning gained, and/or (3)
analyze a concept or method from the
course of study in light of learning from
outside the classroom.

Locates, gathers and organizes evidence on
an assigned research topic addressing a
course-related question or a question of
practice in a work or community setting;
offers and examines competing hypotheses
in answering the question. AL.A.2

Student uses appropriate evidence to
address a course-related question or
question of practice on an assigned research
topic. The student demonstrates a high level
of knowledge of competing hypotheses in
answering the question.

Student uses appropriate evidence to
address a course-related question or
question of practice on an assigned research
topic. The student demonstrates an
appropriate level of knowledge of competing
hypotheses in answering the question.

Student uses evidence to address a course-
related question or question of practice on
an assigned research topic. The student
uses some inappropriate evidence or shows
some confusion about competing
hypotheses in answering the question.

Student addresses a course-related question
or question of practice on an assigned
research topic but uses inappropriate or
unrelated evidence. The student does not
adequately discuss and examine competing
hypotheses in answering the question.

Civic Learning
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Describes his or her own civic and cultural
background, including origins, development,
assumptions and predispositions. CL.A.1

Student describes his or her own civic and
cultural background in detail, including
origins, development, assumptions and
predispositions.

Student describes his or her own civic and
cultural background, including origins,
development, assumptions and
predispositions.

Student describes parts of his or her own
civic and cultural background, including
some of the following: origins, development,
assumptions, and predispositions.

Student struggles in describing his or her
own civic and cultural background. Student
may include some of the following, but does
not describe them all adequately: origins,
development, assumptions, and
predispositions.

Describes historical and contemporary
positions on democratic values and practices,
and presents his or her position on a related
problem. CL.A.2

Student describes historical and
contemporary positions on democratic
values and practices, and presents his or her
well-developed position on a related
problem.

Student describes historical and
contemporary positions on democratic
values and practices and presents his or her
position on a related problem.

Student describes historical and/or
contemporary positions on democratic
values and practices but may not be able to
articulate his or her own position on a
related problem.

Student does not adequately describe
historical and/or contemporary positions on
democratic values and practices, and may
not be able to articulate his or her own
position on a related problem.

Takes an active role in the community (work,
service, co-curricular activities) and examines
civic issues encountered and insights gained.
CLA3

Student engages in community/service work
at a high level and with leadership roles, and
is able to relate service to pertinent civic
issues.

Student engages in community/service work
and relates that service to pertinent civic
issues.

Student engages in some community/service
work, but it may be tangential to the civic
issues identified.

Student may engage in community/service
work but does not relate that service to civic
issues or is unable to identify related civic
issues.

Digital Learning

Develops an appropriate research
question using continual refinements
and improvements that includes
feedback from classmates and
instructor. DL.A.1

Student develops a clear and concise
research question using feedback from
classmates and faculty

Student develops an appropriate research
question, refining over drafts and using
feedback from classmates and instructor

Student develops an adequate research
question, but either does not make multiple
refinements or does not consider feedback.

Student develops a research question, but
does not refine it or make use of feedback
from classmates and instructor.

Accesses information using simple
search strategies and a limited number
of familiar search tools. DL.A.2

Student uses sophisticated search strategies
and multiple tools to access pertinent
information .

Student uses simple search strategies and
familiar search tools to access pertinent
information.

Student accesses information, but does not
make use of simple search strategies and/or
familiar search tools.

Students struggles to access pertinent
information, does not make use of simple
search strategies and/or familiar search
tools

Evaluates and selects sources using basic
criteria such as relevance to the research
question and currency of the
information. DL.A.3

Student evaluates and selects excellent
sources, using multiple criteria, such as
relevance to the research question and
currency of the information.

Student evaluates and selects appropriate
sources, using basic criteria, such as
relevance and currency.

Student selects adequate sources, but does
not show how criteria relate to their
selection.

Student selects few and/or unrelated
sources without using adequate criteria for
the selection.

Communicates information from sources
accurately. DL.A.4

Student accurately, clearly, and concisely
communicates information from multiple
sources

Student accurately communicates
information from multiple sources.

Student communicates some information
from sources, but it may be inadequate
information or from poor sources.

Student struggles to communicate
information from sources accurately.

Attempts to cite sources using a
consistent citation style that is
appropriate to the discipline. DL.A.5

Student accurately cites sources using a
consistent citation style that is
appropriate to the discipline.

Student cites sources using a consistent
style, but may have a few errors in
understanding of the style

Student cites sources, but has several
errors in style or uses a style not
typically used in the discipline.

Student fails to cite sources properly,
either by not including proper citations
or by using an incorrect style. This is not
to the level considered to be plagiarism,
but failure to understand the proper
style and convention.
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Discusses some of the ethical and legal
issues revolving around the consumption
and production of information in a
digital environment. DL.A.6

Student discusses pertinent ethical and
legal issues around consumption and
production of information, including
recent advances and options for
protecting information

Student discusses ethical and legal
issues accurately and with reasonably up
to date knowledge about consumption
and production of information in an
digital environment

Student attempts to discuss ethical and
legal issues, but has outdated
information or accuracy issues.

Student attempts to discuss either
ethical or legal issues, or is unable to
distinguish between them. Student may
not be using recent or accurate
information.
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1.1 Specialized Knowledge

1.1.1 Describes the scope of the field of study, its core
theories and practices, using field-related terminology, and
offers a similar explication of at least one related field.

Student describes the scope of the field,
including core theories and practices
using field-related terminology, and
offers explication of a related field at a
more sophisticated level than expected
in the associate's degree

Student describes the scope of the field,
including core theories and practices
using field-related terminology, and
offers similar explication of a related field

Student describes the scope of the field
adequately, but may not include major
theories and practices and/or be able to
offer explication of related field

Student cannot adequately describe the
scope of the field and/or does not
include core theories and practices or
related fields in the discussion

1.1.2 Applies tools, technologies and methods common to
the filed of study to selected questions or problems.

Student demonstrates sophisticated
usage of current tools, technologies,
and/or methods to selected questions or
problems.

Student demonstrates proper usage of
the field's current tools, technologies,
and methods to the level expected in an
associate's degree

Student uses tools, technologies, and/or
methods of the field, but they may be out
of date or used in a less than precise
way

Student demonstrates little familiarity
with the tools, technologies and methods
of the field or uses them improperly

1.1.3 Generates substantially error-free products,
reconstructions, data, juried exhibits, or performances
appropriate to the field of study.

Student creates an error-free product
that is appropriate to the field of study

Student creates substantially error-free
products; may include minor errors that
do not detract from the work

Student creates products that have
minimal errors, but enough to detract
from the work itself

Student creates products in which the
errors detract from the product itself

2.1 Broad Integrative Skills

2.1.1 Describes how existing knowledge or practice is
advanced, tested and revised in each core field studied -
e.g., disciplinary and interdisciplanary courses in the
sciences, social sciences, humanities, and arts.(note core
i i tion)

Student describes the advancement,
testing, and revision of existing
knowledge in more than one broad area
or across disciplines.

Student describes the advancement,
testing, and revision of existing
knowledge of at least one broad area at
a level expected in an Associate's level

Student describes some aspects of
advancement, testing, and revision of
existing knowledge in one broad area
but not all of the aspects or at a

I

Student does not adequately describe
existing practice in one broad area, or
how it may be advanced, tested, and
revised.

lfield in comments sec

2.1.2 Describes a key debate or problem relevant to each
core field studied, explains the significance of the debate or
problem to the wider society, and shows how concepts from
the core field can be used to address the selected debates
or problems. (note core field in comments section)

Student describes a key debate in a
single core field, explains the
significance of the debate or problem to
the wider society, and creatively uses
concepts from the core field or
interdisciplinary fields to address the
selected debate or problem.

Student describes a key debate in a
single core field, explains the
significance of the problem to wider
society, and shows how concepts from
the core field can address the selected
debate.

Student describes a key debate or
problem, but struggles to relate it to the
wider society or show how concepts
from the core field can address the
problem..

Student cannot describe key debates, or
is not able to show their significance to
wider society or how concepts from the
core field can address the debate or
problem.

2.1.3 Uses recognized methods of each core field studied,
including the gathering and evaluation of evidence, in the
execution of analytical, practical or creative tasks.(note core
field in comments section)

Student uses recognized methods in the
core field as a foundation for analytical,
practical, or creative tasks.

Student uses recognized methods in the
core field appropriately while executing
analytical, practical, or creative tasks.

Student uses recogninzed methods of
the field while executing analytical,
practical, or creative tasks, but may not
appropriately implement the tasks and/or
methods may be used inappropriately.

Student demonstrates a lack of
understanding of recognized methods of
the core field and/or their relationship to
analytical, practical, or creative tasks.

2.1.4 Describes and evaluates the ways in which at least
two fields of study define, address and interpret the
importance for society of a problem in science, the arts,
society, human services, economic life or technology. (note
core field in comments section)

Student describes and evaluates the
ways in which two or more fields of study
define, address, and interpret the
importance of a problem in one of the
core fields, using innovative ideas or
creative connections.

Student describes and evaluates the
ways in which at least two fields of study
define, address, and interpret the
importance of a problem.

Student describes the differences in
approach between two fields of study to
a problem, but does not adequately
address the definition and/or importance
of the problem to society.

Student does not adequately describe
the relationship of two different fields of
study to a problem or make connections
to the importance of that problem for
society.

3.1 Intellectual Skills

3.1.1 Identifies and frames a problem or question in
selected areas of study and distinguishes among elements
of ideas, concepts, theories or practical approaches to the
problem or question. (Analytic Inquiry)

Student identifies and frames a problem
or question in a selected are of study,
and makes use of multiple elements of
ideas, concepts, theories, or practical
approaches to the problem or question.

Student identifies and frames a problem
or question in selected areas of study
and distinguishes among elements of
ideas, concepts, theories or practical
approaches to the problem or question.

Student identifies and frames a problem
or question, but struggles to distinguish
among elements of ideas, concepts,
theories, or practical approaches to the
problem or question.

Student does not adequately identify or
frame a problem or question, and cannot
adequately distinguish among various
elements for an approach to the
question or problem.
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3.1.2 Identifies, categorizes, evaluates, and cites multiple
information resources so as to create projects, papers or
performances in either a specialized field of study or with
respect to a general theme within the arts and sciences.
(Information Resources)

Student identifies, categorizes,
evaluates, and cites multiple information
resources to create a project, using a
variety of sources and media, and using
substantially new and particularly
appropriate sources.

Student identifies, categorizes,
evaluates, and cites multiple information
resources to create a project or
performance in either a specialized field
or a general theme.

Student identifies and cites multiple
resources to create a project, but either
the sources do not show much variety or
do not strongly support the tenets of the
project.

Student struggles to identify and cite
multiple resources to create a project.
There may not be depth or breadth in
the evaluation or selection of sources, or
the source material may not support the
central tenet of the project.

3.1.3 Describes how knowledge from different cultural
perspectives might affect interpretation of prominent
problems in politics, society, the arts and/or global relations.
(Engaging Diverse Perspectives)

Student identifies a problem in a specific
area and describes how knowledge from
different cultures might affect
interpretation of that problem using
terminology and/or concepts that are
meaningful to each culture.

Student identfies a problem in a specific
area and describes how knowledge from
different cultures might affect
interpretation of that problem using
appropriate terminology and/or concepts
that are meaningful to each culture.

Student identifies a problem in a specific
area and describes how knowledge from
different cultures might affect
interpretation of that problem, but may
use terminology and concepts that are
only meaningful to the student's culture,

Student struggles to identify a problem
in a specific area and/or to describe how
knowledge from different cultures might
affect interpretation of that problem.

3.1.4 Describes, explains and evaluates the sources of his
or her own perpective on selected issues in culture, society,
politics, the arts or global relations and compares that
perspective with other views. (Engaging Diverse
Perspectives)

Student describes, explains, and
evaluates the sources of his or her own
perspective on selected issues, and
compares that perspective with multiple
other views in a respectful and
meaningful way.

Student describes, explains, and
evaluates the soruces of his or her own
persepctive on selected issues, and
compares that perspective with at least
one other view.

Student describes, explains, and
evaluates the sources of his or her own
perspective, but may struggle comparing
that view to other views.

Student does not adequately describe,
explain, or evaluate the sources of his or
her own perspective.

3.1.5 Describes the ethical issues present in prominent
problems in politics, economics, health care, technology or
the arts and shows how ethical principles or frameworks
help to inform decision-making with respect to such
problems. (Ethical Reasoning)

Student describes the ethical issues
present in prominent problems, and
shows how ethical principles or
frameworks help to inform decision
making, including multiple perspectives
on the problem.

Student describes the ethical issues
present in prominent problems, and
shows how ethical principles or
frameworks help to inform decision
making with respect to such problems.

Student describes the ethical issues
present in prominent problems but does
not adequately address how ethical
principles or frameworks help to inform
decision making with respect to such
problems.

Student does not adequately describe
the ethical issues present in prominent
problems and/or does not adequately
address how ethical principles or
frameworks help to inform decision
making.

3.1.6 Presents accurate interpretations of quantitative
information on political, economic, health-related or
technological topics and explains how both calculations and
symbolic operations are used in those
offerings.(Quantitative fluency)

Student presents accurate
interpretations of quantitative
information, and explains how
calculations and symbolic operations are
used in a way that adds meaning.

Student presents accurate
interpretations of quantitative
information and explains appropriately
how calculations and symbolic
operations are used in those offerings.

Student presents largely accurate
interpretations of quantitative
information and explains how
calculations and/or symbolic operations
are used.

Student presents interpretations that
may have significant flaws and/or does
not adequately explain how calculations
and symbolic operations are used in
those offerings..

3.1.7 Creates and explains graphs or other visual depictions
of trends, relationships or changes in status.

Student creates and explains graphs or
other visual depictions of trends,
relationships, or changes in status, using
a visual depiction that actively
contributes to understanding of the
information

Student creates and explains graphs or
other visual depictions of trends,
relationships, or changes in status.

Student creates and explains graphs or
other visual depictions, but does not do
so with clarity.

Student creates and/or explains graphs
or visual depictions, but does not
facilitate understanding with either or
both.

3.1.8 Develops and presents cogent, coherent, and
substantially error-free writing for communication to general
and specialized audiences. (Communicative fluency)

Student presents cogent, coherent, and
error-free writing for communication to
general and specialized audiences.

Student presents cogent, coherent, and
substantially error-free writing for
communication to general and
specialized audiences.

Student presents writing that is mostly
cogent and coherent, for commuication
to general and specialized audiences;
there may be some errors that do not
detract from the writing as a whole.

Student does not present writing in a
cogent or coherent form or may not
direct it to general or specialized
audiences. Errors may detract from the
prose as a whole.

3.1.9 Communicates effectively to general and specialized
audiences through a structured oral presentations.
(Communicative fluency)

Student communicates fluently to
general and specialized audiences
through a structured oral presentation.

Student communicates effectively to
general and specialized audiences
through a structured oral presentation

Student communicates adequately
through a structured oral presentation
but may have flaws that detract from the
effectiveness or be unable to
communicate to a general or specialized

Student does not communicate
adequately due to either an unstructured
or incoherent oral presentation or the
inability to communicate to a given
audience.
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3.1.10 Negotiates wtih peers an action plan for a practical
task, and communicates the results of the negotiation either
orally or in writing. (Communicative fluency)

Student communicates fluently to
negotiate a plan for a practical task, and
communicates the results of the
negotiation either orally or in writing. The
student also discusses future
implications of the results of the
negotiation.

Student communicates fluently to
negotiate a plan for a practical task, and
communicates the results of the
negotiation either orally or in writing.

Student communicates adequately to
negotiate a plan for a practical task,but
may be unable to communicate the
results of the negotiation either orally or
in writing.

Student does not communicates
adequately to negotiate a plan for a
practical task,and may be unable to
communicate the results of the
negotiation either orally or in writing.

4.1 Applied and Collaborative Learning

4.1.1 Describes in writing at least one case in which
knowledge and skills acquired in academic settings may be
applied to a field-based challenge and evaluates the
learning gained from the application using evidence and
examples.

Student describes at least one specific
case of application of academic
knowledge to a real life challenge and
evaluates the learning gained, with
significant insight and self reflection.
The student provides strong evidence
and examples to back up the case.

Student describes a specific case of
application of academic knowledge to a
real life challenge and evaluates the
learning gained. The student provides
evidence and examples to back up the
case.

Student describes a specific case of
application of academic knowledge to a
real life challenge, and evaluates the
learning gained, but with significant
errors or failures of insight.

Student does not adequately describe a
specific case of application of academic
knowledge to a real life challenge,
evaluate the learning gained, and/or
provide evidence and examples to
support the case.

4.1.2 Analyzes at least one significant concept or method in
light of learning outside the classroom.

Student analyzes significant concepts
and methods in light of learning outside
the classroom.

Student analyzes at least one significant
concept or method in light of learning
outside the classroom.

Student analyszes at least one
significant concept or method in light of
learning outside the classroom, but the
analysis may be incomplete or have
significant flaws.

Student attempts to analyze a significant
concept or method in light of learning
outside the classroom but does not
adequately address the connections
between academic knowledge and
outside experience.

4.1.3 Locates, gathers and organizes evidence regarding a
question in a field-based venue beyond formal academic
study and offers alternate approaches to answering it.

Student uses appropriate evidence to
address a question in a field-based
venue beyond formal academic study
and offers alternate approaches to
answering it. The student demonstrates
a high level of knowledge of competing
hypotheses in answering the question.

Student uses appropriate evidence to
address a question in a field-based
venue and offers alternate approaches
to answering. The student
demonstrates an appropriate level of
knowledge of competing hypotheses in
answering the question.

Student uses evidence to address a
guestion in a field-based venue and
offers alternate approaches to answering
it. The student uses some inappropriate
evidence or shows some confusion
about competing hypotheses in
answering the question.

Student addresses a question in a field-
based venue but uses inappropriate or
unrelated evidence. The student does
not adequately discuss and examine
competing hypotheses in answering the
question.

5.1 Civic and Global Learning

5.1.1 Describes his or her own civic and cultural
background, including its origins and development,
assumptions and predispositions.

Student describes his or her own civic
and cultural background in detail,
including origins, development,
assumptions and predispositions.

Student describes his or her own civic
and cultural background, including
origins, development, assumptions and
predispositions.

Student describes parts of his or her
own civic and cultural background,
including some of the following: origins,
development, assumptions, and
predispositions.

Student struggles in describing his or
her own civic and cultural background.
Student may include some of the
following, but does not describe them all
adequately: origins, development,
assumptions, and predispositions.

5.1.2 Describes diverse positions, historical and
contemporary, on selected democratic values or practices,
and presents his or her position on a specific problem where
one or more of these values or practices is involved.

Student describes historical and
contemporary positions on selected
democratic values and practices, and
presents his or her well-developed
position on a specific problem.

Student describes historical and
contemporary positions on selected
democratic values and practices and
presents his or her position on a specific
problem.

Student describes historical and/or
contemporary positions on selected
democratic values and practices but
may not be able to articulate his or her
own position on a specific problem.

Student does not adequately describe
historical and/or contemporary positions
on selected democratic values and
practices, and may not be able to
articulate his or her own position on a
specific problem.

5.1.3 Provides evidence of participation in a community
project through either a spoken or written narrative that

identifies civic issues encountered and personal insights
gained from this experience.

Student provides evidence of
participation in a community project
through either

a spoken or written narrative that

Student provides evidence of
participation in a community project
through either

a spoken or written narrative that

identifies civic issues encountered

Student provides minimal evidence of
participation in a community project
through either

a spoken or written narrative that

lidentifies civic issues encountered |
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Student doesnot provide evidence of
participation in a community project
through either

a spoken or written narrative that

lidentifies civic issues encountered |

lidentifies civic issues encountered |
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Lower Division Level (Associate's)

Exemplary 4

Accomplished 3

Developing 2

Beginning 1

5.1.4 Identifies an economic, environmental, or public health
challenge affecting at least two continents, presents
evidence for that challenge, and takes a position on the
challenge.

Student identifies an economic,
environmental, or public health challenge
affecting at three or more continents,
presents evidence for that challenge,

-

6.1 Digital Learning

Student identifies an economic,
environmental, or public health challenge
affecting at least two continents,
presents evidence for that challenge,

.

Student identifies an economic,
environmental, or public health challenge
affecting at least two continents,
presents evidence for that challenge,

"

Student does not identifie an economic,
environmental, or public health challenge
affecting at least two continents,
presents evidence for that challenge,

.

6.1.1 Summarize security, privacy, ethical, and legal issues
related to the digital world

Student summarizes digital issues
including security, privacy, ethical and
legal issues. The student discusses

6.1.2 Describe the principles related to responsibly locating,
retrieving, and using information in the digital world

Student summarizes digital issues
including security, privacy, ethical and
legal issues

Student summarizes digital issues but
only includes two ofthe following:
security, privacy, ethical and legal issues

Student describes the principles related
to responsibly locating, retrieving, and
using information in the digital world.

T )

6.1.3 Use technology to enhance communication,
community, and collaboration

Student describes the principles related
to responsibly locating, retrieving, and
using information in the digital world

Student describes the principles related
to responsibly locating and retrieving
information in the digital world.

Student does not summarize digital
issues including security, privacy, ethical

and legal issues
Student does not describe the principles

related to responsibly locating,
retrieving, and using information in the
digital world

Student uses technology to enhance
communication, community, and
collaboration in creative or innovative
ways.

Student uses technology to enhance
communication, community, and
collaboration.

Student uses technology in
communication, community, and
collaboration, but may not be up to date
on recent technologies that would
facilitate the project.

Student attempts to use technology in
communication, community, and
collaboration, but fails to do so, for
example by not downloading
recommended programs or insisting on

using older technologies that slow down
the rest aof the aronn

6.1.4 Use technology to categorize, organize, and critique
information collaboratively

Student uses technology to categorize,
organize, and critique information
collaboratively. The student also takes a

loadaorchin rolo in tho aronn

Students use technology to categorize,
organize, and critique information
collaboratively

Students use technology to categorize,
organize, and critique information

Student is unable to use technology to
categorize, organize, and critique
information collaboratively
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