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Palo Alto College (PAC) Facts
• 2-year Community College in San Antonio, TX
• Founded in 1985
• Located on the south side of Bexar County - area of lowest educational 

attainment
• One of five individually accredited colleges of Alamo Colleges District
• On Oct. 1, President became Chancellor of the District



PAC Facts
• 9,500 students, 80% part-time, 80% Hispanic
• Hispanic Serving Institution (HSI) 
• Degrees offered: AA, AS, AAT, AAS, Levels I & II Certificates
• Two Academic Divisions

• Arts & Sciences - 6 departments
• Professional & Tech Ed - 12 program areas

• 128 Full-time faculty, 156 Part-time Adjunct
• Aspen Award Finalist!



Today’s Session
Purpose

• Understand how assignment design engaged faculty in assessment at our campus
• Consider application on your campus

Tasks
• Review details of our assignment design sessions
• Take part in a session
• Discuss the experience

Criteria, or what you leave with
• Understanding of our assignment design process
• Resources for application



Faculty Experience
• This assignment is something I’m already using in my class…
• My work is visible and it’s being valued…
• I’m enjoying the cross-disciplinary conversation…
• I’m beginning to get a sense of the integrative nature of these institutional 

learning outcomes…
• My content supports others and they support me…I’m part of a team with 

common goals…
• I’m realizing the importance of aligning my assessments, my lessons, my 

curriculum with the learning outcomes…



Faculty Experience – Edlyn & Hector
• Music & Theatre; Interim Chair
• Members of Assessment Committee
• Assignment design participants

• Benefits of assessment
• For me
• For my students
• For my department faculty



Faculty Experience
• Engaging faculty

• Recognition for work they’re already doing – this isn’t extra work
• Alignment to course content
• Opportunity for professional development – Improved teaching!
• Safe environment to share work with colleagues
• More “transparent” assignments – specificity of expectations
• Opportunity for students to create better work – Improved learning!
• Alignment with co-curricular opportunities
• Alignment of workforce skills identified by employers



Assignment Design Set-up
• Fridays (no classes held)
• 9:00 – 12:00 or 1:00 – 4:00 (coffee, water, chocolate)
• Group composition (7-8 participants)

• 4 faculty (cross-disciplinary)
• 1-2 staff (advisors, librarians, tutoring center directors, GED 

coordinator, Service Learning coordinator, etc.)
• 1 student
• 1 facilitator

• Materials – adapted from NILOA “Toolkit” and TILT project at UNLV







Recruiting Faculty
• Voluntary
• Face-to-face conversations, phone calls, emails
• Building relationships
• Word of mouth
• “Building Campuswide Awareness of the ILOs” initiative
• Focus on improvement rather than accountability
• Presentations across campus
• Supported and encouraged by VP, Deans, Department Chairs
• This year’s goal: 100% participation by full-time faculty
• Next fall…



Groups, June 2017 – Oct 19, 2018
• 13 groups
• 50 faculty and 48 ‘key assignments’
• 5 adjuncts, 2 from sister college
• 15 staff 
• 8 students
• 1 administrator (Dean of Student Success)
• 5 faculty facilitators



Session Agenda – 3 hours
• Opening (1 hour)

• Goals
• Context, Rationale (NILOA article)
• Performance assessment process
• TILT assignment framework and research
• Review of materials
• Rules of engagement

• Discussion Protocol for assignments (2 hours)
• Follow-up (emailed to participants afterward)

• Reflection questions
• Revised assignment (optional)



Transparent Assignment Template
Purpose

• Skills practiced long-term relevance to students’ lives
• Knowledge gained connection to learning outcomes

Task
• What students will do
• How to do it (steps to follow, avoid)

Criteria for success

• Checklist or rubric in advance so students can self-evaluate
• What excellence looks like (annotated examples where students/faculty apply 

those criteria)



Group Discussion Protocol
1. Participants review assignment – 5 minutes

2. Author introduces assignment – 5 minutes

3. Group discussion / Q&A—15-20 minutes

4. Written feedback—5 minutes

5. [Break—5 minutes]



Rules of Engagement
• We’re all in this together!
• Be willing to offer and receive feedback
• Listen actively
• Focus on being helpful rather than critical
• Authors – try not to “defend” your assignment
• Take turns, monitor “air-time”
• Be respectful of each other & each other’s work
• Others?



Assignment Design Live
• Consider overall quality of assignment in context of TILT’s 

transparency framework
• Consider alignment of assignment with Social Responsibility rubric



Assignment Design Live
1. Form small groups, no more than 7

2. Determine roles: author, facilitator, student, staff, faculty

3. Distribute name tags

4. Facilitator distributes materials
• Facilitator – ‘Suggestions…’ and Protocol
• Author – Assignment Context
• Everyone – Assignment, TILT, Rubric, Feedback Sheet

5. Facilitator begins protocol



Modified Group Discussion Protocol
1. Participants review assignment – 3 minutes

2. Author introduces assignment – 3 minutes

3. Group discussion / Q&A—10 minutes

4. Written feedback—3 minutes



Reflections
1. Overall, what was the experience like for you?
2. What were the strengths and weaknesses of 

the assignment?
3. How did the transparency framework assist in 

the discussion?
4. How well did the assignment align with the 

rubric?
5. How might you adapt the session for your 

campus context?



Additional Questions?

Edlyn De Oliveira
edeoliveira@alamo.edu

Hector Garza
hgarza155@alamo.edu

Julie McDevitt
jmcdevitt@alamo.edu

Thank you!



Key Assignment Design
Working Groups

Julie McDevitt, Coordinator of Measurement & Evaluation
Palo Alto College – Fall 2018



Welcome and Introductions

• Name, Role at PAC, & Why did you “sign up?” 
• A chance to refine an assignment
• Get ideas to take back to your classes or your work at PAC
• Meet thoughtful colleagues
• Contribute to the work of others
• Develop a model key assignment for assessment
• Be part of a larger development:

– Assignment work on our campus, disciplinary 
associations, other state & national initiatives



Overview for Today
Purpose

• Offer and receive feedback on key assignments that will assist in 
improving the assignments and their alignment with the intended 
Institutional Learning Outcome(s)

Tasks
• Discuss the rationale for focusing on key assignments and the ILOs
• Review TILT’s transparency framework
• Present, discuss, provide feedback on each faculty’s key 

assignment
Criteria, or what you leave with

• Better understanding of key assignments and the ILOs
• Feedback that you can use to improve your key assignment
• Ideas for incorporating transparency in teaching and learning in 

your work at PAC



Context

• NILOA hosted assignment design groups across 
U.S., developed resources for campuses to host 
their own groups

• TILT developed a framework for ‘transparent’ 
teaching & assignments, researched its effects on 
students

• Both committed to advancing equitable learning
• Began to work together
• Focus on transparency in teaching and learning



Rationale
Why Focus on Assignments?

1. Creating good assignments is challenging intellectual and 
creative work that should be visible, recognized, and rewarded.

2. Assignments bring high-level learning outcomes to life.

3. Assignments foster learning and document/assess it.

4. Assignments send powerful signals to all stakeholders about what 
matters.

5. Well-written assignments lead to more valid assessment of 
learning outcomes.

6. This group work develops shared language among participants and 
cross-disciplinary awareness, understanding & alignment.
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Fulfilling the American Dream: Liberal Education and the Future of Work/2018 Employers Survey  May-June  2018  Hart Research for AAC&U

The learning priorities that executives and hiring 
managers value most highly cut across majors. 

87%

78%

85%

85%

87%

87%

84%

90%

76%

76%

76%

77%

77%

77%

78%

80%

Can apply knowledge/skills 
to real-world settings

Able to communicate 
effectively in writing

Self-motivated, initiative, 
proactive: ideas/solutions

Able to work independently 
(prioritize, manage time)

Able to work effectively in 
teams

Ethical judgment and 
decision-making

Critical thinking/analytical 
reasoning

Able to effectively 
communicate orally

Business executives Hiring managers

7

Very Important* Skills for Recent College Graduates We Are Hiring

* 8-10 ratings on a 0-to-10 scale; 15 outcomes tested
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Fulfilling the American Dream: Liberal Education and the Future of Work/2018 Employers Survey  May-June  2018  Hart Research for AAC&U

Notable gaps emerge between the importance of key learning
outcomes and executives’ sense that recent graduates are
prepared in these areas, even with some improvements.
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* 8-10 ratings on a 0-to-10 scale
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Key Assignments
• The key assignment, together with the ILO rubric, 

is a performance assessment used to measure 
student proficiency in the ILOs

• The key assignment prompts students to 
demonstrate proficiency in all criteria of the 
ILO(s)

• The key assignment is embedded in the regular 
curriculum of the course, used every semester, 
every term, assigned to every student, and 
carries sufficient grading weight to ensure 
student motivation to complete it well



Quality, Aligned 
Assignment

Quality, Fully 
Assessable 

Artifact

More Reliable 
Instrument, 

More Valid Results,
More Accurate 

Measure of 
Student Proficiency



Deliverables
1. Reflection on group experience
2. Revise key assignment & submit to Julie accompanied 

by Assignment Design Worksheet for one or more ILO 
addressed in the key assignment (end of fall semester)

3. Implement revised key assignment in your course





Folder Contents

1. Agenda / Small Group Discussion Protocol
2. Resources:

a) Transparent Assignment Template
b) Transparency Checklist – Bloom’s Questions
c) Rubric for Developing a Quality Assignment
d) Two Articles

3. ILO statements, Courses cross-walk
4. ILO Rubrics (all 6)



Transparent Assignment Template
Purpose

• Skills practiced long-term relevance to students’ lives
• Knowledge gained connection to learning outcomes

Task
• What students will do
• How to do it (steps to follow, avoid)

Criteria for success

• Checklist or rubric in advance so students can self-evaluate
• What excellence looks like (annotated examples where 

students/faculty apply those criteria)



What is transparency?

Transparent teaching and learning methods explicitly 
focus on how and why students are learning course 
content in particular ways.
• Transparent teaching/learning methods benefit 

students who are unfamiliar with college success 
strategies by explicating learning/teaching processes.

• Greater benefits for underrepresented and first-
generation students.

Winkelmes, MA. “Transparency in Teaching: Faculty Share Data and Improve 
Students' Learning.” Liberal Education 99, 2 (Spring 2013).



Research Findings

Teachers in study committed to discussing Task, 
Purpose, Criteria of assignments with students 
in advance…
Boosted students’ learning in 3 important ways 
(medium-large effect for underserved students):

• Academic confidence
• Sense of belonging
• Skills valued most by employers



Dr. Mary-Ann Winkelmes

• Unwritten Rules of College
• Purpose
• Task
• Criteria
• Assignment Design at Texas Tech
• Transparency in Learning and Teaching (TILT), 

UNLV

https://youtu.be/40e1FPaJowg
https://youtu.be/PxndXE5_qMc
https://youtu.be/c_DMDRUSedU
https://youtu.be/DXjR9qbvzF8
https://mediacast.ttu.edu/Mediasite/Play/6f62fa824756460d90d3a77e0592b4121d
https://www.unlv.edu/provost/teachingandlearning


Feedback from PAC Raters

• What qualities of the assignments may have 
facilitated your ability to rate?



Facilitated
• “Some had very clear instructions.”
• “Well written directions.”
• “The good ones were clear and well-crafted. Expectations 

were specific.”
• “Assignments that had a CLEAR design to them where both 

the student and [the rater] were able to see what the 
instructor wanted”

• “Clear specific criteria to assignment”
• “When everyone understands the purpose and the rubric 

for the assignment.”
• “Clarity, specificity”



Are you ready to get started?!



Rules of Engagement

• We’re all in this together!
• Be willing to offer and receive feedback
• Focus on being helpful rather than critical
• Authors – try not to “defend” your assignment
• Take turns, monitor “air-time”
• Listen actively
• Be respectful of each other & each other’s work
• Others?



Group Discussion Protocol

1. Participants review assignment – 5 minutes

2. Author introduces assignment – 5 minutes

3. Group discussion / Q&A—15-20 minutes

4. Written feedback—5 minutes

5. [Break—5 minutes]



Deliverables Reminder!

• I will email Reflection questions to you on 
Monday. Please get them back to me asap!

• Faculty, please work on revising your 
assignment and submit to me. I will send you 
Assignment Design Worksheets. 

• THANK YOU!



Overview for Today
Purpose

• Offer and receive feedback on key assignments that will assist in 
improving the assignments and their alignment with the intended 
Institutional Learning Outcome(s)

Tasks
• Discuss the rationale for focusing on key assignments and the ILOs
• Review TILT’s transparency framework
• Present, discuss, provide feedback on each faculty’s key 

assignment
Criteria, or what you leave with

• Better understanding of key assignments and the ILOs
• Feedback that you can use to improve your key assignment
• Ideas for incorporating transparency in teaching and learning in 

your work at PAC



Adjourn
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Agenda 
Key Assignment Design Working Group 

Fall 2018 
 
 

Welcome and Introductions (10 min) 
 
Session Details (15 min) 

Goals 
Context, Rationale 
Deliverables 

 
Designing High-Quality Assignments: Purpose – Task – Criteria Template (15 min) 
 
Rules of Engagement (5 min) 
 
Small Group Discussion Protocol – 4 rounds (≈ 30 min each round, 2 hours total) 
 
Final Feedback and Reflections (15 min) 
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Suggestions for Facilitators and Recorders 
Key Assignment Design Working Group 

 
The goals for this working group are to practice collaborative methods for refining great assignments, 
and to generate specific ideas for further faculty work on teaching in the discipline, especially in relation 
to student learning through assignments at the introductory collegiate level. 
 
The presenters may have written 1-page memos about their assignments and will have five minutes to 
concisely summarize and provide additional context to frame discussion of their work with colleagues. 
By the end of the 5-minute introductory statement, each working group member should have a clear 
understanding of the following: 
 

1. Course location within the curriculum 
2. Student demographics (level, major/non-major), etc. 
3. Student motivation for taking the course 
4. Ways assignment fits into course content 
5. Proficiencies being assessed 
6. Experience with assignment 
7. Particular challenges faced by students 
8. Questions for colleagues 

 
Facilitators 
After the oral introduction, make sure the presenter has addressed the 8 points above in at least cursory 
form. Be prepared with a few questions or probes to use should conversation be slow to start. Be willing 
and ready to restate or summarize major points to help the presenter stay relaxed and keep the 
conversation in constructive territory. Keep the conversation moving when it drifts or seems overly 
redundant. 
 
You and every other presenter should fill out a feedback form at the end of each presentation. The 
recorder/secretary may fill one out, but does not need to – it might be more productive to spend this 
time going over notes. Make sure that each presenter collets all of the feedback forms at the end of his 
or her allotted time. 
 
Some questions for facilitators to have ready if needed: 
 

• What are specific qualities and characteristics that highlight the strengths or weaknesses of this 

assignment? 

• What does this assignment look like from the student perspective? 

• Do students have a clear understanding of what is expected and how they will be graded? 

• How appropriate is this assignment based on the level of students in the class? 

• How is this assignment part of a growth process for students? 



  Suggestions for Facilitators & Recorders 
  Key Assignment Design Working Group 
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• What are students expected to learn by doing the task? (not just: What are they demonstrating 

by completing the assignment?) 

• This assignment is worth X% of the grade. What else do students do in the course that will 

increase the likelihood that they will be successful? 

• What opportunities do students have for practice, feedback, and refinement? 

• Is this a ‘high stakes’ assignment? Are there examples for partial credit? Does the student’s 

experience in the discipline make a difference? 

• What would a response from a more advanced student completing this assignment look like? 

• If the class has students at various levels and interests (beginning, mid-level and 

seniors/majors/non-majors) are all held to the same standard? 

• What would a capstone paper look like, and how are these different from responses to a 

research paper or primary-source analysis in an introductory class? 

• Is the language clear? Is the format easy to understand? Are there components that are either 

missing or extraneous, given what the instructor wants students to do? 

 

Recorders 
 
Keep time for the group: 
 

Oral intro by presenter – 5 minutes; 
Discussion – 15 minutes; 
Written feedback – 5 minutes. 
 

(If a group has fewer than 6 presenters, add 3-4 minutes in discussion and 1 minute on the written 
feedback in those groups.) 
 
Take written notes on the discussion (do not make an audio or video recording). Pay attention not only 
to the concerns that arise in multiple discussions, but also to the broader themes, ideas, and key words 
that seem to be emerging across the group.  
 
The facilitator and every other presenter should fill out a feedback form at the end of each section. As 
the recorder, you may but do not need to fill out a feedback form – it might be more productive to 
spend this time adding to / going over your notes. 
 
After the small group discussions, you will have 25 minutes to confer with other recorders and distill the 
lessons from each of the separate group discussions into a single presentation of 15 minutes. You may 
choose how to divide up the task of presenting your findings to the whole group, but please provide the 
audience with a synthesis, not a series of separate summaries. 
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In addition to these summary lessons, you might want to share a handful of open questions or next 
steps for instructors that emerge from your recorders’ meeting. Your presentation should help us come 
away with an agenda for further action on teaching and learning around the core objective(s), especially 
at the introductory level in relation to assignments. 
 
After your presentation, there is some time for questions and a general discussion among all working 
group attendees. 
 
 
Some questions for recorders to consider during and after the working group: 
 

• What are the key teaching issues / challenges that faculty and students are facing in their 

courses? 

• What are common observations about the role of assignments in learning? What are some 

characteristics and qualities of good assignments? To what extent are these informed by specific 

disciplines? 

• To what extent are desired learning outcomes in intro courses shared across disciplines? 

• What work can instructors do to improve their assignments What kinds of feedback did they ask 

for? How might a college/university or a national organization help to support work on 

assignments? 



 

Adapted from NILOA Toolkit and TILT in Higher Ed resources 

Small Group Discussion Protocol 
Key Assignment Design Working Group 

 
In small groups, each faculty will have an opportunity to share his/her assignment and receive suggestions and feedback 
from the group. In order for everyone to have an opportunity to give and receive feedback, we will use a timed carousel 
process. There will be one round for each faculty assignment. Faculty will be a “presenter” for one round and a 
“participant” for the other rounds; Staff and Students will be discussion participants for every round. Each round is 30 
minutes. 

 
Participants Review Assignment (5 min): 
At the beginning of each round, participants will read and review the assignment to be discussed. 
 
Introduce Assignment (5 min): 
Faculty Presenter #1 will introduce his/her assignment and provide background information, such as: 
 

• in what course the assignment is used and at what point in the curriculum;  
• pertinent information about the students in the course, for example, are they majors or non-majors, or what do 

they find most challenging about the assignment; 
• how the assignment builds on earlier work and/or prepares students for more advanced work in later courses, 

or for success beyond graduation; 
• how the assignment aligns with the course, program and institutional learning outcomes; 
• your experience with the assignment to date, how you hope to strengthen it, and what kinds of feedback and 

suggestions you would like from the group. 
 
During this introduction, the other participants jot down thoughts and questions, but do not interrupt the presenter. 
The presenter should be allowed their full five minutes. Consider what the presenter says or implies about the purposes 
(knowledge to be gained, skills to be practiced), tasks and criteria for this assignment. 
 
Discussion (15 min): 
The other participants of the group will respond to what they have heard, taking turns asking questions, sharing 
thoughts, feedback, etc. The purpose of the discussion is to help your faculty colleague strengthen his/her assignment, 
so all participants should be constructive and collegial. Also, please mind the time and allow each participant the 
opportunity to contribute to the discussion. Discussion should also address the questions on the feedback sheet (to be 
provided the day of the session). 
 
During this discussion, the faculty presenter listens carefully and responds to any inquiries. He/She should think 
creatively about possible improvements to the assignment. Would the assignment benefit from additional clarity about 
its purposes, tasks and criteria? Is this information equitably accessible so that all students begin the assignment from 
the same starting line? 
 
Feedback (5 min): 
Based on the discussion, all participants use the feedback form to give the presenter written feedback and suggestions. 
The presenter can use this time to write down notes about the assignment, based on what they just heard, to consider 
how accessibly the assignment communicates an intentional rationale and about the purposes, tasks and criteria for 
students’ learning so that students can monitor their success while they are working on the assignment, and to outline 
next steps for revision or additional feedback. 
 
Brief break before the next round begins (5 min) 
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Assignment Introduction (5 minutes) 
Key Assignment Design Working Group 

 
 
Please provide the following information to the group about your assignment. The time allocation for 
this description is approximately 5 minutes. 
 

1. Course location within the curriculum. 
 
2. Student demographics (level, major/non-major, etc.). 
 
3. Student motivation for taking the course. 
 
4. Ways in which the assignment fits into the course content. 
 
5. Course, Program, Institutional Learning Outcomes being assessed. 
 
6. Your experience with using the assignment. 
 
7. Challenges students face with the assignment. 
 
8. Questions for colleagues. 



 

Adapted from NILOA Toolkit and TILT in Higher Ed resources 

Feedback Sheet 
Key Assignment Design Working Group 

 
Assignment Name: ______________________________________________________________ 
 
Comments From: _______________________________________________________________ 
 
1. Alignment with Institutional Learning Outcome(s) (ILOs): 

• Which ILOs are addressed (or have the potential of being addressed) with this assignment? Circle: 
o Communication, Critical Thinking, Empirical & Quantitative Skills, 
o Personal Responsibility, Social Responsibility, Teamwork 

• Will students be able to fully demonstrate all criteria identified on the rubric for a particular ILO with this 
assignment? And/or in what ways can the assignment be “tweaked” so that students can more fully 
demonstrate all criteria? 

How will the knowledge and/or skills learned from doing this assignment benefit the students’ long-term learning? 
 
 
 
 
 
 
2. What are the main strengths of this assignment for assessing the identified outcomes? Do students understand what 
the criteria look like in multiple examples of real-world practice? 
  
 
 
 
 
 
3. Thinking about the assignment from the point of view of students, what questions or suggestions do you have? Do 
students understand the purpose (how the outcomes from this assignment will benefit their long-term learning)? Do 
students understand how to approach the tasks involved in this assignment? Do students understand how to apply the 
criteria for success to their own progress while they are working on the assignment? 
 
 
 
 
 
 
4. What other suggestions and possibilities can you offer, especially in response to the author’s questions about 
improving the assignment? Do the author’s purposes, tasks and criteria for this assignment inform all parts of the 
assignment in a way that is equitably accessible to students? 



 

Adapted from NILOA Toolkit 

Reflections 
Key Assignment Design Working Group 

 
1. Would you approve of your comments to these reflection questions being used as part of a 

qualitative research project to investigate the value of these design groups at our College? All 
comments will remain anonymous in the research; no comments would be associated with a specific 
person. If you select "no," none of your comments will be included in the research. If you select 
"yes," your comments will be considered in the research. YES NO 
 

2. What was your role in the design group? FACULTY  STAFF  STUDENT 
 

3. FACULTY ONLY: What specific feedback on your assignment was most valuable to you and what 
changes do you intend to make to your assignment based on feedback from the design group? 
 

4. What was this process like for you? What ideas are you taking away that will directly influence your 
work with students? 
 

5. How can others be brought into this work or benefit from it? What is most important to share about 
this work with others? 
 

6. How can we entice and excite faculty to think differently about assessment and 'key assignments?' 
 

7. What are your perceptions of and what did you gain from the cross-disciplinary and multi-
perspective (staff, student, faculty) aspects of the discussion? 
 

8. What are your ideas for future sessions around assignment design and/or assessment? 
 

9. How would you rate this session overall? 
 
EXCEPTIONAL 
EXCEEDS EXPECTATION 
MEETS EXPECTATIONS 
NEEDS IMPROVEMENT 
UNSATISFACTORY 
 

10. Will you recommend this session to a colleague? 
 
DEFINITELY 
PROBABLY 
POSSIBLY 
PROBABLY NOT 
DEFINITELY NOT 



Learning Outcome: Palo Alto College students demonstrate intercultural competency, civic knowledge, and the ability to engage 
effectively in regional, national and global communities. 

Spring 2014 
Rubric adapted from the AAC&U Civic Engagement and Intercultural Knowledge and Competence VALUE Rubrics 

Social Responsibility 

 
 
 
Criteria Highly Competent (4) Mostly Competent (3) Needs Improvement(2) Not Competent (1) 
1. Students identify an 
intercultural social and/or 
aesthetic issue. 
 

• Clearly identifies the 
intercultural, social 
and/or aesthetic issue  
 

• Somewhat Identifies the 
intercultural, social 
and/or aesthetic issue  

 

• Does not fully identify 
the intercultural social 
and/or aesthetic issue 
or 

 

• Does not identify the 
intercultural social 
and/or aesthetic issue  

 

2. Students analyze the 
issue from more than one 
cultural perspective, noting 
the broader influence 
(local, national and/or 
global) of each perspective.  

• Clearly analyzes the 
intercultural social 
and/or aesthetic issue 
from more than one 
cultural perspective. 

• Clearly identifies the 
broader influence of 
each cultural 
perspective 

• Somewhat analyzes the 
intercultural social 
and/or aesthetic issue 
from more than one 
perspective.  

• Somewhat identifies the 
broader influence of 
each cultural 
perspective.  

• Does not fully analyze 
the intercultural social 
and/or aesthetic issue 
from one or more 
perspectives. 

• Does not identify the 
broader influence of 
one or more cultural 
perspectives. 

• Does not analyze the 
intercultural social 
and/or aesthetic issue. 

• Does not identify the 
broader influence of 
one cultural 
perspective. 

3. Students analyze the 
issue from their own 
cultural perspective, noting 
whether or not embedded 
biases or prejudices affect 
their perspective. 

• Clearly analyzes the 
issue from the students’ 
cultural perspective. 

• Clearly articulates 
personal biases or 
prejudices affecting the 
students’ cultural 
perspective. 

• Somewhat analyzes the 
issue from the students’ 
cultural perspective. 

• Somewhat articulates 
personal biases or 
prejudices affecting the 
students’ cultural 
perspective. 

• Does not fully analyze 
the issue from the 
students’ cultural 
perspective. 

• Does not articulate 
personal biases or 
prejudices affecting the 
students’ cultural 
perspective.  

• Does not analyze the 
issue from the students’ 
cultural perspective. 
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