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WHO AND WHAT ARE INQUIRY SCHOLARS?

 
Inquiry Scholars are:

•Currently School of Education students

•Trained to run focus groups

•Take a 1-3 variable credit course where 
they have a stakeholder and utilize an 
inquiry-based approach finding a solution 
about student learning

Decide you like this process? See this article: 

Werder, C., Thibou, S., Simkins, S., Hornsby, K., 
Legg, K., & Franklin, T. (2016). Co-inquiry with 
students: When shared questions lead the way. 
Teaching & Learning Inquiry, 4(2). 
http://dx.doi.org/10.20343/teachlearninqu.4.2.4 

Or Look for Workshops at 
https://centerofinquiry.org/



INQUIRY PROCESS APPROXIMATED

  WEEK 1: Introduction to the class/ how to ask questions to    

get better details

WEEK 2: Meet the stakeholder

WEEK 3:  Develop the research question

WEEK 4-5: Start IRB/Determine methodology

WEEK 6-7: Literature Review

WEEK 8: Start collecting data

WEEK 10: Analyze data

WEEK 12: Discussion, Next Steps, Limitations

WEEK 14-15: Communicate Findings



Related HIPs Explained
Model designed to be utilize the HIPs of collaborative assignments and 
undergraduate research. 

Collaborative Assignments and Projects A variety of approaches have been found to advance learning 
from others and collaborative problem solving, ranging from study groups within a course, to team-based 
assignments and writing, to cooperative projects and research. Such experiences are especially effective 
in promoting self-understanding and appreciation of alternative views. 

Undergraduate Research The goal of undergraduate research is to expose and involve students early in 
the undergraduate program with systematic inquiry approaches that introduce contested questions, 
empirical observation, technologies, and the enthusiasm that comes from working to answer questions or 
create new formulations through literary or artistic endeavor. 

From: George Kuh, Ken O'Donnell & Carol Geary Schneider (2017) HIPs at Ten, Change: The Magazine of Higher Learning, 49:5, 8-16, DOI: 10.1080/00091383.2017.1366805





THREE YEARS IN THE MAKING: 

Fall 2016: 
Course 
Evaluation 
Question

Spring 2017: 
Best Practices 
Mid-semester 
feedback

Fall 2017: 
Implode the 
System

Spring 2018: 
Mid-semester 
feedback pilot

Fall 2018: 
Systematized 
and moved to 
its own 
course



Spring 2016: COURSE EVALUATIONS
 STAKEHOLDER: 
 Dean of School of Ed
 
 QUESTION: 
 Spring 2016 - “What factors do SNHU students and 
instructors consider when interpreting course 
evaluation test items?” 

 KEY FINDINGS: 

•Students can respond the same way to a test item 
and have very different criteria for making that 
choice.

•Students hate giving end-of-semester feedback 
because they believe they don’t benefit from their 
feedback contributions. 



Fall 2016: BEST PRACTICES @SNHU
STAKEHOLDER: 
VPAA

QUESTION: 
“What methods do faculty at SNHU use to gather 
student feedback about their teaching 
effectiveness, and how do the findings inform their 
practice?” 

KEY FINDINGS: 
● Use paper in class
● Talk about results with students (what they will 

change/keep)
● Ask a variety of general and specific questions



Spring 2017: Implode the System
MAIN STAKEHOLDER: 
VPAA 

QUESTION: 
In what ways can the post-secondary education course 

evaluation process be improved or reconstructed to benefit 

the students’ ability to reflect on courses and faculty 

throughout the semester, and for faculty to use this tool as a 

means for professional development?”

KEY FINDINGS: 
*Literature review shows many different ways to collect data:
*individual feedback/faculty-initiated centralized systems
 



Fall 2017: Course Evaluation Committee

Stakeholder: AVPAA

Inquiry Scholars put on a committee 
with faculty. 

Inquiry Scholars ended up proposing 
the pilot project to come out of this 
committee--- started the following 
semester. 



SPRING 2018: PILOT
Purpose: 

In the Spring of 2018, Inquiry Scholars conducted mid-semester evaluations of a sample of 

classes in order to experiment with a new method of course evaluations. The purpose of 

mid-semester course evaluations is to gain student feedback for professors, allowing them to 

adjust instruction during the semester to increase student success, rather than gain feedback at 

the end of the semester for future classes only. 

Pilot- Student-Centered Feedback Process:

● Two ways one can participate: Survey of Focus Group
● Results only go to professor
● CTL Director reviews to ensure anonymity is preserved. 



● Started with 8 professors (Spring 2018) 
○ Convenience sampling 

● Faculty chose focus group or survey
● Focus group observation before focus group

○ wrote down all questions asked/provided 
feedback on higher order/lower order questions

○ analyzed perceived gender of students who 
were called on and compared it to perceived 
gender ratio in the course



THE QUESTIONS WE ASKED IN SURVEYS AND 
FOCUS GROUPS

1. What has been working well in this class for you?

2. In this class, would you say that you have enough support to complete the outside of 

class assignments on your own? Why or why not?

3. Do you feel like your questions are answered? Explain.

4. Do you feel like your opinions and comments are valued in this class? Why or why not?

5. How would you describe your learning in this class? For instance, is the material new 

information or repetitive, or is the way the material is taught effective for you? Explain.

6. Finish this statement…”I wish my professor knew…” (This can be about anything-- your 

own life, your class, etc.)



BENEFITS AND CHALLENGES:
FOCUS GROUPS - Any class where the same 

professor was teaching two or 
more sections, both a focus group 
and a survey was administered 

- Focus groups allowed for more 
probing and for students to 
bounce off of each other, however 
our last and one of our more 
valuable questions (“I wish my 
professor knew…”) was too 
sensitive and we were given 
surface level responses.



BENEFITS AND CHALLENGES: 
SURVEYS

- Allows for privacy
- Time to process and deliver 

answers
- Lower pressure environment
- Richer and more in depth 

answers for “I wish my professor 
knew…:

- Some less serious answers
- Lack of depth and elaboration



FEEDBACK TO FACULTY 
(TEMPLATE)

-



https://docs.google.com/document/d/1AsuP2YQnvfZPpIR431KrjdkhnIkGFwCHpGbwdn9WAXw/edit?usp=sharing 



END-OF-SEMESTER QUESTIONS 
FOR STUDENTS
1. Did you notice your professor making changes based on the 

feedback you gave? If so, how? 

2.  How did the mid-semester evaluation benefit your learning, if at all?

3. Do you think that asking students to provide mid-semester feedback 

is a good use of your time? Why or why not?

4. Do you have any other feedback, questions, or comments that you 

would like to share? Please provide it below.



END-OF-SEMESTER QUESTIONS 
FOR FACULTY
1. How did you utilize the student feedback you received? 
2. Did you find you received more beneficial feedback with the focus 

groups or surveys? Why?
3. Would you like to see mid-semester evaluations done in the future?
4. Did you find some questions to be more beneficial than others? If so 

which ones? Do you feel as if the right questions were asked? Were 
there other questions you would have liked to see? 

5. Do you have any other feedback, suggestions or comments you wish 
to share? 



END-OF-SEMESTER STUDENT 
FEEDBACK
- Put out a survey for students who participated
- Most professors who volunteered received positive feedback in their 

evaluations therefore students did not request changes

SALIENT QUOTATIONS

- “She became more understanding of student needs and became more 
approachable to talk to [sic]”. 

- Students felt as if they received more clear expectations
- “It benefited my learning since the feedback that I gave to the professor 

was taken quickly into account.” 
- “I believe it gave everyone in the class [the opportunity] to check in with 

each other in a very safe atmosphere” 



FACULTY FEEDBACK
● “I tried to used the feedback in discussions with students, especially after the 

midterm exam. I tried to calibrate better the amount of work outside of class 
or at least to have assignments available earlier to allow students to manage 
their time better. I also changed the format of some quizzes to reduce the 
stakes.”

● “The feedback I received made me feel more confident that I was steering 
the course in the right direction. I've also been intentionally/deliberately 
asking higher order questions during class (and in assignments).”

● “I already made notes on my syllabus for the next time I teach the class 
reminding me of their feedback for certain aspects so I can be certain to 
consider implementing it when I begin preparing this class again for next 
spring.”



WHY WE THINK IT WORKS

- Students trust other students
- Faculty results are not given to 

administration
- Students are given anonymity
- Students respect that the professor 

wants to improve
- This is an outlet for students to tell 

a professor something when 
he/she is nervous about 
confrontation



CHALLENGES AND LIMITATIONS
● bandwidth
● voice of one versus many
● preserving anonymity
●  Students who may feel that faculty should 

participate may not volunteer
● Faculty who ask for mid-semester feedback and 

don’t act on it, tend to have worse course 
evaluations than in previous semesters. (We only 
know this anecdotally.)

● We only tried two models
● While it is a benefit for us to do this with School 

of Ed students, recruiting for non-ed majors 
may be challenge



FALL 2018 and NEXT STEPS
 AT PRESENT
 20 professors participating in Fall 2018 initiative 
◦Combination of purposive sampling and 

snowball sampling
◦Many of these professors are participating 

with multiple courses
◦Most are choosing surveys
◦We customized surveys for faculty at a 

consultation session

NEXT STEPS

Student-led Mid-semester feedback becomes 
its own 1-credit course 

 

 



CONCLUSION

- Improving student learning experience before it is too late 
- Improving faculty development
- Students feel heard 
- Students learn to self-reflect on how they learn 

- Inquiry Scholars benefit from reflection on teaching strategies and 
intentionality as they better understand what students want/need from 
their teachers



As A High Impact Practice
1.     High expectations
2.     Significant Time and Effort
3.     Substantive interactions
4.     Experiences with diversity

5.     Frequent and timely feedback

6.     Real-world applications
7.     Public demonstration of competence
8.     Structured reflection and integration
FROM HIPS AT TEN: 

George Kuh, Ken O'Donnell & Carol Geary Schneider (2017) HIPs at Ten, Change: The Magazine of 
Higher Learning, 49:5, 8-16, DOI: 10.1080/00091383.2017.1366805



QUESTIONS? COMMENTS?

Contact us at: 
Lynn Murray-Chandler, Ed.D.
Director, Center for Teaching and 

Learning
University College
Southern New Hampshire University
l.murray-chandler@snhu.edu


