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Connecting through Chat

• Periodically during our presentation, we will post quick 
questions in the chat feature. These may be links to a 
google survey or questions to respond to in the chat.

• Please also post your questions in the Q and A for us along 
the way. We’ll do our best to answer. And feel free to 
respond to any posted questions as well.

• We’ll also leave time at the end of the presentation for 
more discussion.
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Curriculum Mapping Survey Question #1

Please use the link in the chat to give us a sense 
of participants’ institutional affiliations and familiarity with 
curriculum mapping.
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Moderator
Greg Stotler, Assistant Professor, Education/Teacher 
Coordinator
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Presenters
Nathan Esbeck, Instructor and Program Coordinator, 
Industrial Engineering Technology and Industrial 
Maintenance, East Central College

Sue Henderson, Assistant Professor of English, East 
Central College

Nancy J. Mitchell, MSN, RN, Director of Nursing, East 
Central College

Beth Winters-Rozema, PhD, Instructor, Biology, East 
Central College
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Curriculum Mapping: Overview

Assumptions and Challenges: Prevalent Models, 
State Programs

Adaptations: Our Response

Suggestions and Recommendations: Feedback from 
Attendees

Agenda



Question #1 Results

See link in chat for results.
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“The complexity of our educational 
environments poses a challenge 
to understanding where students learn and 
how learning is reinforced and integrated 
across curricular, co-curricular, and work-
based experiences. 

NILOA Mapping Learning: A Toolkit (p. 3)
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Curriculum Mapping: 
Overview
NILOA, HLC, AACU, Suskie
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Visually represents curricular structure

Charts program outcomes, course outcomes, class 
activities, course syllabi, and assessments as they relate to 
intended student learning outcomes

Allows faculty to analyze course and program level 
outcomes for alignment, and those outcomes with 
institutional level outcomes for alignment

Tracks if students are learning what we intend and to the 
degree we determine

Creates opportunities to work collegially across and 
within disciplines to improve student learning

Curriculum Mapping Basics

Why 
map in 
the first 
place?

http://www.curriculumdecisions.com/curriculum-mapping-basics/


The National Institute 
for Learning 
Outcomes 
Assessment
Mapping Learning: A Toolkit
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Curriculum Mapping
"Provides an overview of the structure of the 
curriculum or programming offered within a 
specific unit and the contribution of individual 
courses or learning experiences to shared 
learning outcomes"

NILOA Mapping Learning: A Toolkit
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Curriculum Mapping
"Explores alignment within a degree between 
general education, program, cocurricular, 
and institutional learning outcomes"

NILOA Mapping Learning: A Toolkit13



Curriculum Mapping
Identifies where and how particular outcomes are 
expected, explicitly taught or experienced, 
and assessed

NILOA Mapping Learning: A Toolkit14



Curriculum Mapping
Identifies strengths or student learning outcomes 
that are thoroughly addressed;

Identifies gaps or learning outcomes that are 
addressed by only a few courses or 
learning experiences;

NILOA Mapping Learning: A Toolkit
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The Higher Learning 
Commission: 
Assessment Academy
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Curriculum Mapping

• shows faculty that what they do intersects with other 
courses and supports the overall development of 
student learning.

• provides students with an understanding of learning 
expectations and that their learning is cumulative over 
time.

Rogers, G. (2018). Assessment basics.
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Curriculum Mapping allows faculty to
Instead of
• Thinking that you know where learning is 

happening
Try
• Mapping program [and institutional] outcomes 

to the courses in the curriculum.
Hatfield, S. (2018). Assessment in the Trenches.
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Association of American 
Colleges & Universities
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Purposeful Pathways: Faculty Planning for 
Curricular Coherence



Purposeful Pathways: Faculty Planning 
for Curricular Coherence
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“set of well-planned learning experiences that occur 
in the appropriate sequence so that the learning in 
the later parts of the sequence builds on the 
learning in the beginning parts of the sequence”

AACU (2016)



Assessing Student 
Learning:
A Common Sense Guide

Linda Suskie, 3rd edition
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Curriculum Mapping helps faculty

“ analyze whether the curriculum gives students 
enough opportunity to achieve the curriculum's key 
learning goals. . . .for programs, general education, and 
institutional learning. . ."

(Suskie, 2018, p. 79)
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Curriculum Mapping helps

“Ensure that every undergraduate who completes your 
general education requirements, no matter which 
general education courses or sections he or she has 
chosen, is competent at every general education learning 
goal.”

(Suskie, 2018, p. 70)
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Chat Survey Question #2

What are some common themes running these 
descriptions?

Based upon these descriptions, can you identify 
any potential challenges for mapping at the 
community college?
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Curriculum Mapping: 
Assumptions and Challenges
Prevalent Models, State Programs, and 
Community College Realities
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“Effective transfer associate degree programs have the same 
characteristics as any other effective curriculum. Three of 
these characteristics may be particularly challenging”

(Suskie, 2018, p. 75)

Challenges for Community Colleges
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 Curriculum is sequential

 Curriculum is cumulative and builds in rigor

 Programs are starting point for mapping

 Programs end with capstone experience providing comprehensive 
assessment data

 Multiple and varied opportunities exist for students to encounter 
learning outcomes

Assumptions
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Assumption: Curricular Sequencing
“students are provided with sufficient opportunities to work on each intended 
outcome in multiple courses that are logically sequenced to reflect the 
developmental, stage-like nature of learning. . . .

To guide and facilitate intentional student progression through program 
curricula, multiple formative and summative assessment points should be 
designed for each outcome.”

Cuevas, N., Matveev, A., & Miller, K. (2010). Mapping general education outcomes in the 
major: Intentionality and transparency.
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Assumption: Curricular Sequencing
“the extent to which each intended program learning outcome is integrated in 
the sequence of courses.
students are provided with sufficient opportunities to work on each intended 
outcome in multiple courses that are logically sequenced to reflect the 
developmental, stage-like nature of learning. . . .

To guide and facilitate intentional student progression through program 
curricula, multiple formative and summative assessment points should be 
designed for each outcome.”

Cuevas, N., Matveev, A., & Miller, K. (2010). Mapping general education outcomes in the major: 
Intentionality and transparency.
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Assumption: Curricular Sequencing
“the extent to which each intended program learning outcome is integrated in 
the sequence of courses.
students are provided with sufficient opportunities to work on each intended 
outcome in multiple courses that are logically sequenced to reflect the 
developmental, stage-like nature of learning. . . .

To guide and facilitate intentional student progression through program 
curricula, multiple formative and summative assessment points should be 
designed for each outcome.”

Cuevas, N., Matveev, A., & Miller, K. (2010). Mapping general education outcomes in the major: 
Intentionality and transparency.
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Assumption: Curricular Sequencing
“the extent to which each intended program learning outcome is integrated in 
the sequence of courses.
students are provided with sufficient opportunities to work on each intended 
outcome in multiple courses that are logically sequenced to reflect the 
developmental, stage-like nature of learning. . . .

To guide and facilitate intentional student progression through program 
curricula, multiple formative and summative assessment points should be 
designed for each outcome.”

Cuevas, N., Matveev, A., & Miller, K. (2010). Mapping general education outcomes in the major: 
Intentionality and transparency.
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Assumption: Cumulative Learning 
and Increasing Rigor

Students will take consecutive and multiple courses in the 
same discipline to allow developmental tracking of outcomes
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Assumption: Cumulative Learning 
and Increasing Rigor

“an effective curriculum is appropriately rigorous, and students 
develop more advanced skills as they progress through the 
program. This means that

some courses are more advanced than others and build on 
what’s been learned in earlier courses.

meaningful study at an advanced level . . . requires 
a prerequisite or some kind of advanced standing.”

(Suskie, 2018, p. 67)33



Assumption: Cumulative Learning

Introduced
Reinforced

Emphasized/Mastered
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•How much emphasis is placed on the outcome

•How directly instruction addresses the ISLO

•Whether or not students are expected to possess a foundation in the 
knowledge and skills before entering the class

•How much time is devoted in instruction to helping students achieve the 
outcome

•If students get specific feedback from the instructor on that outcome-
related learning

•If assessment is formative, summative, or doesn't occur
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"But not all curricula work this way. The assumption of these codes is 
that students take at least three courses addressing each learning goal, 
one in which they are introduced to it, one in which they develop it, and 
one in which they demonstrate satisfactory achievement of it.

It's not practical or appropriate to spend at least three courses 
addressing a particular learning goal at increasing levels of rigor. And 
sometimes students aren't introduced to a learning goal, they 
just plunge into developing it in a variety of courses.

(Suskie, 2018, p. 80



Assumption: Increasing Rigor
Challenges:

Students can earn an Associate's degree without ever taking 
200 level courses

Academic Pathways RECOMMEND but do not REQUIRE 200 level 
courses in a student’s second year of study

Our own AA degrees do not REQUIRE students take any 
200 level courses
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Assumption: Increasing Rigor
Challenges:

CORE 42 does not REQUIRE students take any 200 
level courses

CORE 42 allows students to transfer 
without completing an Associate's Degree
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Assumption: Program Outcomes

Curriculum maps often build out from PROGRAM level 
outcomes.

Challenges:
One set definition of “program” at the community college
 Stable organizational academic structure
 Programs, as they exist, have stated learning outcomes
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Assumption: Capstone Experiences
"Effective transfer associate degree program have appropriate, 
progressive rigor and conclude with an integrative, synthesizing 
capstone experience.

(Suskie, 2018, p. 75)
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Greatest Challenge
“Effective transfer associate degree programs are coherent. They are 
more than a collection of course, greater than the sum of their parts. 
They have clearly articulated learning goals that go beyond general 
education goals, and they are purposefully designed to help students 
achieve those goals."

Suskie, 2018, pg. 75
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Curriculum Mapping: 
Adaptations
Our Response
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What is useful for us?
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1. Purpose: What are we mapping and why? What pieces of 
the educational environment need to be aligned? What will be done 
with the map after the mapping is completed?

2. Scope: What parts of the learning environment are included or left 
out by this approach?

3. Participation: Who should be involved in the conversations? When?
4. Form: How many layers do our maps need to address educational 

complexity?
5. Limitations: What ways of seeing are we excluding in our maps?

(NILOA, 2018, p. 9)



4. How many layers do our maps need 
to address educational complexity?
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“Mapping frequency, locations, and related learning”

“Relationship between institution, co-curricular, general 
education, and program learning outcomes with courses 
and specific assignments or assessments”

(NILOA, 2018, p. 9 )



Ample and Diverse
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“Effective general education curricula give student ample and 
diverse opportunities to achieve key learning goals.

This ensures that, no matter how long students enroll at your 
college or what courses they take, they’ll leave with stronger 
skills than when they arrived.”

(Suskie, 2018, p. 70)



Curriculum Mapping: 
Adaptations
Our Response
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Industrial Engineering Technology
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How far 
we've 
come

Summer 
2020
Pilot



Suggestions and 
Recommendations: 
Feedback from Attendees
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THANK YOU!
Any questions?
Contact any of us
Nathan.Esbeck@eastcentral.edu
Susan.Henderson@eastcentral.edu
Nancy.Mitchell@eastcentral.edu
Elizabeth.Rozema@eastcentral.edu
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Resources
Association of American Colleges & Universities. (2016). Purposeful pathways: Faculty 

planning for curricular coherence. https://www.aacu.org/aacu-
news/newsletter/2018/october/campus-model

Cuevas, N., Matveev, A., & Miller, K. (2010) Mapping general education outcomes in the 
major: Intentionality and transparency. Peer Review. 10(21). Retrieved October 11, 
2020, from https://www.aacu.org/publications-research/periodicals/mapping-general-
education-outcomes-major-intentionality-and

Curriculum Mapping: A Roadmap for Curriculum Coherence and Student Achievement 
Southern Connecticut State University // March 4, 2011

Curriculum Mapping Basics http://www.curriculumdecisions.com/curriculum-mapping-
basics/
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Resources

Department of Higher Education and Workforce Development. (2020). Missouri 
higher education core transfer curriculum (CORE 42). 
https://dhewd.mo.gov/core42.php

Harrison, J. & Williams, V. (2019). Embodied curriculum mapping: Overcoming curricular 
fragmentation [Google slides]. Retrieved from 
https://docs.google.com/presentation/d/1Rf38kSWcgytUQ-
krDaecHcySxIgwH4db/edit#slide=id.p16

Hatfield, S. (2018). Assessment in the trenches. Higher Learning Commission Assessment 
Academy.
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Resources
Hatfield, S. (2018). General education assessment. Higher Learning Commission Assessment 

Academy.

National Institute for Learning Outcomes Assessment. (2018, March). Mapping learning: A 
toolkit of resources. Urbana, IL: University of Illinois at Urbana-Champaign, National 
Institute for Learning Outcomes Assessment (NILOA). Retrieved 
from https://www.learningoutcomesassessment.org/wp-
content/uploads/2019/02/MappingLearning.pdf

Rogers, G. (2018). Assessment basics. Higher Learning Commission Assessment Academy.

Suskie, L. (2018). Assessing student learning: A common sense guide (3rd ed.). Wiley.
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CREDITS
Special thanks to all the people who made and released these awesome 
resources for free:

▪ Presentation template by SlidesCarnival
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http://www.slidescarnival.com/
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