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Assessment 2.0:  [Program], [School] 

Instructor Name: 

Course: 

Number of sections: 

Number of students: 

 

Instructions: 

• Spend no more than 15-20 minutes reflecting briefly on student learning in your course. 

• If you teach multiple sections, please consider the students as one whole group. 

• Please offer your response below.  You may answer each question discretely or you 

may simply write a short paragraph that offers a more holistic response. 

1. What is the most important learning you hoped to see in your course this semester? 

2. Based on the student work you have seen, what have been the greatest gains in student 
learning this semester? 

3. Based on the student work you have seen, what are the biggest gaps in student learning 
(i.e., what do you wish students had learned better)? 

4. How do you think students might have been better prepared (i.e., upon entering your class, 
what knowledge, skills or attitudes did students need more of)?  
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Summary of Assessment 2.0 Results 

Participating Instructors: 

• [list of instructor names and courses referred to for the assessment] 

Data collected: [date] 

Structure of Assessment 

Seven undergraduate faculty members from distinct, but related departments were asked to 

participate in an experimental type of assessment. All taught large or very large required 

courses.  Each was asked to spend no more than 15 to 20 minutes responding to the following 

questions: 

1. What is the most important learning you hoped to see in your course this semester? 

2. Based on the student work you have seen, what have been the greatest gains in student 

learning this semester? 

3. Based on the student work you have seen, what are the biggest gaps in student learning 

(i.e., what do you wish students had learned better)? 

4. How do you think students might have been better prepared (i.e., upon entering your 

class, what knowledge, skills, or attitudes did students need more of)? 

All seven instructors responded with rich qualitative data, much of which pointed to surprisingly 

similar conclusions in spite of the difference in disciplines. 

Learning successes 

All seven instructors seemed pleased for the most part with the learning in their courses.  

Students are performing well on exams.  This is good news and not to be given short shrift.  

However, this summary does not linger on learning successes because it focuses on those 

areas where learning may be programmatically improved, i.e., learning problems and gaps. 

Learning gaps 

The learning gaps the emerged from synthesizing the seven assessments were astonishingly 

similar, even across disciplines. 

I. Limited ability to integrate and apply knowledge beyond defined and familiar contexts 

(i.e., students memorize rather than learn concepts) 

Nearly every instructor noticed that students struggle to integrate their learning, synthesize new 

knowledge, and learn concepts rather than merely memorize information.  One instructor writes, 

“Students can apply the ideas well when we are working with conventional [discipline] problems, 

but when we throw a twist at them, they struggle to rely on the basics to guide them through the 

strange situation.”  Another writes, “Many (students) . . . merely memorize the concept and its 

most likely antecedents and consequences and do not understand the pros and cons of various 

applications.”  This instructor concluded that he/she wished students could work more 

effectively in gray areas, where answers are not completely right or wrong, black and white.  

Another instructor in a completely different discipline echoed the exact same sentiment, and yet 

another instructor writes, “Stop memorizing – learn the concept.”  And still another, “I wish 

students understood that studying [discipline] is more than memorizing practice exams.” 
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II. Lack of solid preparation, especially with respect to basic quantitative (math) skills 

Four instructors, all from different disciplines, noticed the lack of proper preparation with respect 

to math skills.  One instructor writes, “Need better basic math skills – simple algebra eludes 

them.”  Another instructor in a completely different discipline independently expressed the same 

idea.  Yet another indicates that “students have difficulty with analytical (math-related) 

concepts.”  A fourth instructor remarks that “students who barely scraped by [a lower-level 

course in the discipline] and the students who transferred those credits [from other universities 

to ours] are not well-prepared for [an upper-level class].  I am NOT criticizing [the lower-level 

course] (I think it’s a great course); I am criticizing the students for not gaining or retaining the 

knowledge.” 

III. Poor “student skills” 

This learning problem is closely related to the first above.  As above, many noted that cramming 

or memorizing for an exam is NOT an effective way to master the material so that it can be used 

later in life, whether in subsequent courses or in one’s career.  Stated in the positive, one 

instructor writes, “The students who do the best in [course] are those who have a good work 

ethic and solid study skills.”  Another instructor writes that students need to “learn how to retain 

knowledge from one chapter to the next and build knowledge to take to their upper level 

classes.”  A third instructor indicates that students need to “understand their role in the learning 

process.  [They should] be prepared, do the pre-work, read the entire chapter, review their 

notes, come to class.” Finally, another instructor writes, “Many students . . . wait until we debrief 

[assignments] in class to write anything down, and then they look for the “right” answers, rather 

than engaging in the process of working through the problems.” 

Use of these data 

The intention of the above summary is to make available to undergraduate instructors in general 

the findings of “Assessment 2.0” based on the responses of our core instructors, reflecting on 

the performance of hundreds if not thousands of students.  Key to the discussion is the finding 

that these core instructors are experiencing very similar learning problems or issues, even when 

their disciplines differ significantly. 

The hope is that the findings of these assessments might lead to productive discussions among 

faculty and eventual discovery of how we might improve student learning and performance vis-

à-vis the discovered common learning problems. 

Eric T. Metzler 
Instructional Support and Assessment Specialist 
September 29, 2017 


