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Definition 
Global learning is a critical analysis of  and an engagement with complex, interdependent global systems and legacies (such as natural, physical, social, cultural, economic, and political) and their implications for 

people’s lives and the earth’s sustainability.  Through global learning, students should 1) become informed, open-minded, and responsible people who are attentive to diversity across the spectrum of  differences, 2) 
seek to understand how their actions affect both local and global communities, and 3) address the world’s most pressing and enduring issues collaboratively and equitably.   
 

Framing Language 
Effective and transformative global learning offers students meaningful opportunities to analyze and explore complex global challenges, collaborate respectfully with diverse others, apply learning to take 

responsible action in contemporary global contexts, and evaluate the goals, methods, and consequences of  that action.  Global learning should enhance students’ sense of  identity, community, ethics, and perspective-
taking. Global learning is based on the principle that the world is a collection of  interdependent yet inequitable systems and that higher education has a vital role in expanding knowledge of  human and natural 
systems, privilege and stratification, and sustainability and development to foster individuals’ ability to advance equity and justice at home and abroad. Global learning cannot be achieved in a single course or a single 
experience but is acquired cumulatively across students’ entire college career through an institution’s curricular and co-curricular programming.  As this rubric is designed to assess global learning on a programmatic 
level across time, the benchmarks (levels 1-4) may not be directly applicable to a singular experience, course, or assignment. Depending on the context, there may be development within one level rather than growth 
from level to level.  

 
We encourage users of  the Global Learning Rubric to also consult three other closely related VALUE Rubrics: Civic Engagement, Intercultural Knowledge and Competence, and Ethical 

Reasoning.  
Glossary 

The definitions that follow were developed to clarify terms and concepts used in this rubric only. 

Global Self-Awareness: in the context of  global learning, the continuum through which students develop a mature, integrated identity with a systemic understanding of  the interrelationships among the self, local and 
global communities, and the natural and physical world.  
Perspective Taking: the ability to engage and learn from perspectives and experiences different from one’s own and to understand how one’s place in the world both informs and limits one’s knowledge. The goal is 
to develop the capacity to understand the interrelationships between multiple perspectives, such as personal, social, cultural, disciplinary, environmental, local, and global.   
Cultural Diversity:  the ability to recognize the origins and influences of  one’s own cultural heritage along with its limitations in providing all that one needs to know in the world.  This includes the curiosity to learn 
respectfully about the cultural diversity of  other people and on an individual level to traverse cultural boundaries to bridge differences and collaboratively reach common goals.  On a systems level, the important skill 
of  comparatively analyzing how cultures can be marked and assigned a place within power structures that determine hierarchies, inequalities, and opportunities and which can vary over time and place. This can 
include, but is not limited to, understanding race, ethnicity, gender, nationhood, religion, and class.  
Personal and Social Responsibility: the ability to recognize one’s responsibilities to society--locally, nationally, and globally--and to develop a perspective on ethical and power relations both across the globe and 
within individual societies.  This requires developing competence in ethical and moral reasoning and action. 
Global Systems: the complex and overlapping worldwide systems, including natural systems (those systems associated with the natural world including biological, chemical, and physical sciences) and human systems 
(those systems developed by humans such as cultural, economic, political, and built), which operate in observable patterns and often are affected by or are the result of human design or disruption. These systems 
influence how life is lived and what options are open to whom. Students need to understand how these systems 1) are influenced and/or constructed, 2) operate with differential consequences, 3) affect the human and 
natural world, and 4) can be altered.  
Knowledge Application: in the context of global learning, the application of an integrated and systemic understanding of the interrelationships between contemporary and past challenges facing cultures, societies, 
and the natural world (i.e., contexts) on the local and global levels. An ability to apply knowledge and skills gained through higher learning to real-life problem-solving both alone and with others. 
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Definition 
Global learning is a critical analysis of  and an engagement with complex, interdependent global systems and legacies (such as natural, physical, social, cultural, economic, and political) and their implications for people’s lives and 

the earth’s sustainability.  Through global learning, students should 1) become informed, open-minded, and responsible people who are attentive to diversity across the spectrum of  differences, 2) seek to understand how their actions affect 
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Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 

 

 Capstone 
4 

Milestones 
3     2 

Benchmark 
1 

Global Self-Awareness 
 

Effectively addresses significant issues in the natural and 
human world based on articulating one’s identity in a 
global context.  

Evaluates the global impact of  one’s own and others’ 
specific local actions on the natural and human world.   
 

Analyzes ways that human actions influence the natural 
and human world.   

Identifies some connections between an individual’s 
personal decision-making and certain local and global 
issues.  
 

Perspective Taking 
 

Evaluates and applies diverse perspectives to complex 
subjects within natural and human systems in the face of  
multiple and even conflicting positions (i.e. cultural, 
disciplinary, and ethical.)  

Synthesizes other perspectives (such as cultural, 
disciplinary, and ethical) when investigating subjects 
within natural and human systems. 

Identifies and explains multiple perspectives (such as 
cultural, disciplinary, and ethical) when exploring subjects 
within natural and human systems. 

Identifies multiple perspectives while maintaining a value 
preference for own positioning (such as cultural, 
disciplinary, and ethical). 

Cultural Diversity 
 
 
 
 

 

 Adapts and applies a deep understanding of  multiple 
worldviews, experiences, and power structures while 
initiating meaningful interaction with other cultures to 
address significant global problems. 
 
 

Analyzes substantial connections between the worldviews, 
power structures, and experiences of  multiple cultures 
historically or in contemporary contexts, incorporating 
respectful interactions with other cultures. 
 
 

Explains and connects two or more cultures historically 
or in contemporary contexts with some acknowledgement 
of  power structures, demonstrating respectful interaction 
with varied cultures and worldviews. 

Describes the experiences of  others historically or in 
contemporary contexts primarily through one cultural 
perspective, demonstrating some openness to varied 
cultures and worldviews. 

Personal and Social 
Responsibility 
 

Takes informed and responsible action to address ethical, 
social, and environmental challenges in global systems 
and evaluates the local and broader consequences of  
individual and collective interventions.  
 

Analyzes the ethical, social, and environmental 
consequences of  global systems and identifies a range of  
actions informed by one’s sense of  personal and civic 
responsibility.  
 

Explains the ethical, social, and environmental 
consequences of  local and national decisions on global 
systems.   
 

Identifies basic ethical dimensions of  some local or 
national decisions that have global impact. 
 

Understanding Global 
Systems  
 

Uses deep knowledge of  the historic and contemporary 
role and differential effects of  human organizations and 
actions on global systems to develop and advocate for 
informed, appropriate action to solve complex problems 
in the human and natural worlds.  

Analyzes major elements of  global systems, including 
their historic and contemporary interconnections and the 
differential effects of  human organizations and actions, to 
pose elementary solutions to complex problems in the 
human and natural worlds.  
 

Examines the historical and contemporary roles, 
interconnections, and differential effects of  human 
organizations and actions on global systems within the 
human and the natural worlds.  

Identifies the basic role of  some global and local 
institutions, ideas, and processes in the human and 
natural worlds. 
 

Applying Knowledge to 
Contemporary Global 
Contexts 
 

Applies knowledge and skills to implement sophisticated, 
appropriate, and workable solutions to address complex 
global problems using interdisciplinary perspectives 
independently or with others. 

Plans and evaluates more complex solutions to global 
challenges that are appropriate to their contexts using 
multiple disciplinary perspectives (such as cultural, 
historical, and scientific).  

Formulates practical yet elementary solutions to global 
challenges that use at least two disciplinary perspectives 
(such as cultural, historical, and scientific).  

Defines global challenges in basic ways, including a 
limited number of  perspectives and solutions. 
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 The VALUE rubrics were developed by teams of  faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics and related 
documents for each learning outcome and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating 
progressively more sophisticated levels of  attainment. The rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. The core expectations articulated in all 15 
of  the VALUE rubrics can and should be translated into the language of  individual campuses, disciplines, and even courses.  The utility of  the VALUE rubrics is to position learning at all undergraduate levels 
within a basic framework of  expectations such that evidence of  learning can by shared nationally through a common dialog and understanding of  student success. 
 

Definition 
 Intercultural Knowledge and Competence is "a set of  cognitive, affective, and behavioral skills and characteristics that support effective and appropriate interaction in a variety of  cultural contexts.”  
(Bennett, J. M. 2008. Transformative training: Designing programs for culture learning. In Contemporary leadership and intercultural competence: Understanding and utilizing cultural diversity to build successful organizations, ed. 
M. A. Moodian, 95-110. Thousand Oaks, CA: Sage.) 
 

Framing Language 
 The call to integrate intercultural knowledge and competence into the heart of  education is an imperative born of  seeing ourselves as members of  a world community, knowing that we share the future 
with others. Beyond mere exposure to culturally different others, the campus community requires the capacity to:  meaningfully engage those others, place social justice in historical and political context, and put 
culture at the core of  transformative learning. The intercultural knowledge and competence rubric suggests a systematic way to measure our capacity to identify our own cultural patterns, compare and contrast 
them with others, and adapt empathically and flexibly to unfamiliar ways of  being. 
 The levels of  this rubric are informed in part by M. Bennett's Developmental Model of  Intercultural Sensitivity (Bennett, M.J. 1993. Towards ethnorelativism: A developmental model of  intercultural 
sensitity. In Education for the intercultural experience, ed. R. M. Paige, 22-71. Yarmouth, ME: Intercultural Press).  In addition, the criteria in this rubric are informed in part by D.K. Deardorff's intercultural 
framework which is the first research-based consensus model of  intercultural competence (Deardorff, D.K. 2006. The identification and assessment of  intercultural competence as a student outcome of  
internationalization. Journal of  Studies in International Education 10(3): 241-266).  It is also important to understand that intercultural knowledge and competence is more complex than what is reflected in this 
rubric.  This rubric identifies six of  the key components of  intercultural knowledge and competence, but there are other components as identified in the Deardorff  model and in other research. 
 

Glossary 
The definitions that follow were developed to clarify terms and concepts used in this rubric only. 

• Culture:  All knowledge and values shared by a group. 
• Cultural rules and biases:  Boundaries within which an individual operates in order to feel a sense of  belonging to a society or group, based on the values shared by that society or group. 
• Empathy:  "Empathy is the imaginary participation in another person’s experience, including emotional and intellectual dimensions, by imagining his or her perspective (not by assuming the person’s 

position)".  Bennett, J.  1998.  Transition shock:  Putting culture shock in perspective.  In Basic concepts of  intercultural communication, ed. M. Bennett, 215-224. Yarmouth, ME: Intercultural Press. 
• Intercultural experience:  The experience of  an interaction with an individual or groups of  people whose culture is different from your own. 
• Intercultural/cultural differences:  The differences in rules, behaviors, communication and biases, based on cultural values that are different from one's own culture. 
• Suspends judgment in valuing their interactions with culturally different others:  Postpones assessment or evaluation (positive or negative) of  interactions with people culturally different from one self. 

Disconnecting from the process of  automatic judgment and taking time to reflect on possibly multiple meanings. 
• Worldview:  Worldview is the cognitive and affective lens through which people construe their experiences and make sense of  the world around them.
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 Capstone 
4 

Milestones 
3     2 

Benchmark 
1 

Knowledge 
Cultural self- awareness 

Articulates insights into own cultural rules and 
biases (e.g. seeking complexity; aware of  how 
her/his experiences have shaped these rules, and 
how to recognize and respond to cultural biases, 
resulting in a shift in self-description.) 

Recognizes new perspectives about  own cultural 
rules and biases (e.g. not looking for sameness; 
comfortable with the complexities that new 
perspectives offer.) 

Identifies own cultural rules and biases (e.g. with a 
strong preference for those rules shared with own 
cultural group and seeks the same in others.) 

Shows minimal awareness of  own cultural rules and 
biases (even those shared with own cultural 
group(s)) (e.g. uncomfortable with identifying 
possible cultural differences with others.) 

Knowledge 
Knowledge of  cultural worldview frameworks 

Demonstrates sophisticated understanding of  the 
complexity of  elements important to members of  
another culture in relation to its history, values, 
politics, communication styles, economy, or beliefs 
and practices. 

Demonstrates adequate understanding of  the 
complexity of  elements important to members of  
another culture in relation to its history, values, 
politics, communication styles, economy, or beliefs 
and practices. 

Demonstrates partial understanding of  the 
complexity of  elements important to members of  
another culture in relation to its history, values, 
politics, communication styles, economy, or beliefs 
and practices. 

Demonstrates surface understanding of  the 
complexity of  elements important to members of  
another culture in relation to its history, values, 
politics, communication styles, economy, or beliefs 
and practices. 

Skills 
Empathy 

Interprets intercultural experience from the 
perspectives of  own and more than one worldview 
and demonstrates ability to act in a supportive 
manner that recognizes the feelings of  another 
cultural group. 

Recognizes intellectual and emotional dimensions 
of  more than one worldview and sometimes uses 
more than one worldview in interactions. 

Identifies components of  other cultural 
perspectives but responds in all situations with own 
worldview. 

Views the experience of  others but does so through 
own cultural worldview. 

Skills 
Verbal and nonverbal communication 

Articulates a complex understanding of  cultural 
differences in verbal and nonverbal communication 
(e.g., demonstrates understanding of  the degree to 
which people use physical contact while 
communicating in different cultures or use 
direct/ indirect and explicit/ implicit meanings) and 
is able to skillfully negotiate a shared understanding 
based on those differences. 

Recognizes and participates in cultural differences 
in verbal and nonverbal communication and begins 
to negotiate a shared understanding based on those 
differences. 

Identifies some cultural differences in verbal and 
nonverbal communication and is aware that 
misunderstandings can occur based on those 
differences but is still unable to negotiate a shared 
understanding. 

Has a minimal level of  understanding of  cultural 
differences in verbal and nonverbal communication; 
is unable to negotiate a shared understanding. 

Attitudes 
Curiosity 

Asks complex questions about other cultures, seeks 
out and articulates answers to these questions that 
reflect multiple cultural perspectives. 

Asks deeper questions about other cultures and 
seeks out answers to these questions. 

Asks simple or surface questions about other 
cultures. 

States minimal interest in learning more about other 
cultures. 

Attitudes 
Openness 

Initiates and develops interactions with culturally 
different others.  Suspends judgment in valuing 
her/his interactions with culturally different others. 

Begins to initiate and develop interactions with 
culturally different others.  Begins to suspend 
judgment in valuing her/his interactions with 
culturally different others. 

Expresses openness to most, if  not all, interactions 
with culturally different others.  Has difficulty 
suspending any judgment in her/his interactions 
with culturally different others, and is aware of  own 
judgment and expresses a willingness to change. 

Receptive to interacting with culturally different 
others.   Has difficulty suspending any judgment in 
her/his interactions with culturally different others, 
but is unaware of  own judgment. 

 



 
 

 
BEHAVIORAL COMPETENCES ASSOCIATED WITH INTERCULTURAL RESEARCH 

 
 RESEARCH STAGES SKILLS APPLIED 

The student must be able to: 
How can the student show 

evidence of the skills? 
EXAMPLES OF LEARNING 

1. CREATING GOOD 
RESEARCH 
FOUNDATIONS 

   

  
 

  

  
 

  

    2. SEARCHING AND 
PROCESSING OF DATA 

   

  
 

  

  
 

  

     3. DATA ANALYSIS AND 
INTERPRETATION 

   

  
 

  

  
 

  

    4. WRITTEN AND ORAL 
PRESENTATION 
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