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Virtual Global Learning at IUPUI

• Inclusive of technology-enabled global 
learning that represents a variety of 
formats, lengths, and components

• Using design principles from across the 
VE field, especially Stevens Initiative 
and COIL

• Ultimate goal is peer-to-peer 
global/intercultural learning



Purpose 
of Virtual 

Global 
Learning

• Provide a meaningful and substantive 
global learning experience to all 
students

• Accommodate students who can’t go 
abroad

• Inspire students to go abroad

• Implement internationalization at-home

• Internationalize teaching collaborations, 
research, and scholarship

• Expand faculty and staff professional 
networks

• Create faculty and staff international 
experiences



Two Popular Terms in 
the Field

•Virtual Exchange

•COIL



Virtual Exchange

“Technology-enabled, sustained, people-to-people education 
programs.”

…connects young people from diverse places using everyday 
technology for collaborative learning and interaction through 
sustained and facilitated engagement.



COIL

Form of virtual exchange developed by SUNY 
(and a registered service mark)

Connects faculty, students and classes at IHEs 
around the world for discussions, exploration 
and collaborative project work

Embedded into the curriculum

Engages students and faculty in significant 
intercultural interactions through applied and 
project-based learning



What This 
Pedagogy 
Could Look 
Like in 
Practice

• See handout

• Progressive levels of complexity

• Goal is virtual exchange/COIL featuring project 
based learning and multinational teams



Importance of an 
Assessment Tool in Virtual 

Global Learning





Considerations

TERMINOLOGIES TAXONOMIES LEARNING OUTCOMES

https://international.iupui.edu/global-learning/curriculum-internationalization/global-dimensions.html


Reflective 
Assessment 
Practices

• ePortfolio and reflection-
based assessment tools

• Direct evidence

• Levels of student efforts

• Engage students in 
meaningful self-
reflections



Course-level Customized 
Assessment Practices

• Customized authentic 
assessments

• Direct evidence

• Attracting faculty 
participation in 
assessment

• Time and efforts to 
educate, facilitate, 
promote, collect, 
interpret, and update the 
customized tool

• Concerns over the validity 
and effectiveness



Survey Practices

• Surveys

• Pre- and post-

• Available widely commercially or 
free

• Can be customized

• Indirect evidence



Creating a Common 
Assessment Tool



Survey Development Process

Begin with the IUPUI Global Dimensions of Learning

Select dimensions with broad application

Identify relevant surveys and rubrics

Match survey questions to dimensions

Pre-test and Re-test survey

Final survey



Selected IUPUI Global 
Dimensions of Learning

• Analyze their own beliefs, values, assumptions, experiences, and/or 
communication styles in respect to those of at least one other culture.

• Practice intercultural communication with the intent of cultivating 
respectful and productive collaboration, dialogue, and engagement with 
others.

• Demonstrate understanding of the workings of other nations, cultures, 
and/or the geopolitical processes and systems that connect the world.

• Explain the global, international, and/or cultural dimensions of their 
disciplines, professions, and/or educational interests.

• Incorporate diverse perspectives and sources of knowledge to analyze, 
evaluate, and/or address contemporary and historical global problems



Select Two Global 
Dimensions

• Analyze their own beliefs, values, assumptions, 
experiences, and/or communication styles in respect to 
those of at least one other culture.

• Practice intercultural communication with the intent of 
cultivating respectful and productive collaboration, 
dialogue, and engagement with others.



Identify Relevant Surveys and Rubrics

• AAC&U Global Learning VALUE Rubric

• AAC&U Intercultural Knowledge and Competence VALUE Rubric

• Cultural Competence Self-Assessment Awareness Checklist

• Global Competencies Inventory (GCI)

• Global Perspective Inventory (GPI)

• Purdue Intercultural Knowledge and Competence

Issue to consider: Cost involved in using some instruments



Survey Organization

• Based on relevancy to university global learning objectives

• Created a chart in Word where the most relevant components from these 
assessment tools were inserted as they related to the two global 
dimensions of learning

• Divided the list among community of practice members

• Each community member copy and pasted into the chart those 
components that were most relevant



Example of Chart

Our questions to assess the above 

global learning objective

Name of existing rubric survey and 

corresponding existing rubric item or 

question item

Global Dimension of Learning: Analyze their own beliefs, values, assumptions, 

experiences, and/or communication styles in respect to those of at least one 

other culture.



Drafted 
Corresponding 

Questions

Round 1: 

Collectively created the questions so they are 
applicable:

• Across disciplines

• To different types of products and interactions that 
may be produced through the global learning

Adjusted faculty-oriented language so it is more 
student-oriented

Round 2: 

Refined the language of the questions based on 
previous experiences conducting virtual exchanges to 
better access elements of global learning that were 
pertinent



Example of Chart

Our questions to assess the above 

global learning objective

Name of existing rubric survey and 

corresponding existing rubric item or 

question item

I understand that communication with 

individuals from other cultures and 

backgrounds is influenced by one's history, 

values, politics, and economy.

AACU Value Rubric Intercultural Knowledge

Knowledge - Cultural Worldview 3:

• Demonstrates adequate understanding 

of the complexity of elements important to 

members of another culture in relation to 

its history, values, politics, communication 

styles, economy, or beliefs and practices.

Global Dimension of Learning: Practice intercultural communication with the 

intent of cultivating respectful and productive collaboration, dialogue, and 

engagement with others.



How to Pilot Your Own 
Assessment



Assessment 
Piloting Process

• Pre-test and re-test survey to reduce items 
and determine factors

• Investigators assess initial content 
validity of items

• Pre-test: 10 respondents for each item

• Exploratory Factor Analysis: 
Reduce items and extract factors

• Re-test with a different sample: 20 
respondents per item

• Confirmatory Factor Analysis: 
Relationships between observed and 
latent variables



Questions?

• Virtual Exchange Community of 
Practice

• Lamia Scherzinger 
(lnuseibe@iu.edu) and Rob 
Elliott (Elliott@iu.edu)

mailto:lnuseibe@iu.edu
mailto:Elliott@iu.edu
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Resources and References 

 

Links to Rubrics 

• The Global Learning VALUE Rubric 

https://www.aacu.org/initiatives/value-initiative/value-rubrics/value-rubrics-global-learning 

 

• The Intercultural Knowledge VALUE rubric 

https://www.aacu.org/initiatives/value-initiative/value-rubrics/value-rubrics-intercultural-

knowledge-and-competence 

 

• Cultural Competence Self-Assessment Awareness Checklist 

https://www.lacrosseconsortium.org/uploads/content_files/files/Awareness_self_assessment.

pdf 

  

• Global Competencies Inventory (GCI) 

https://www.kozaigroup.com/global-capabilities/ 

 

• Global Perspective Inventory (GPI) 

https://www.gpi.hs.iastate.edu/ 

 

• Deardorff, D. (2006). Identification and Assessment of Intercultural Competence as a 

Student Outcome of Internationalization, Journal of Studies of International Education.  

https://journals.sagepub.com/doi/abs/10.1177/1028315306287002 

 

• Anonymous, Intercultural Attitudes Skills and Knowledge Short Scale (A.S.K.S), Center for 

Instructional Excellence, Purdue University.  Found at: 

https://www.purdue.edu/cie/globallearning/Intercultural%20Knowledge%20and%20Comp

etence.html 
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Virtual Global Learning@IUPUI  

  

The Office of International Affairs uses the term virtual global learning to refer to a wide array of global 

learning activities facilitated by technology including virtual exchange (VE) and COIL (collaborative online 

learning).   

Virtual global learning can be implemented in different ways and to different degrees of complexity.  

This document is meant to provide examples of how virtual global learning could be implemented and is 

not exhaustive.   

1. Virtual global learning could take place between educators and student groups in at least two 

countries1-2 times per semester.  Learning activities would be collaboratively designed by 

educators in each country, facilitated by videoconferencing or another tech tool, and could 

include:  

a. Synchronous and/or asynchronous icebreakers to facilitate introductions and help 

students get to know each other   

b. Presentation, discussion, or other synchronous or asynchronous activity based on course 

topics   

c. Reflection on the virtual global learning experience  

d. No collaborative project needed  

2. Virtual global learning could take place between educators and student groups in at least two 

countries as a 2-4-week module. Learning activities would be collaboratively designed by 

educators in each country, facilitated by videoconferencing or another tech tool, and could 

include:  

a. Synchronous and/or asynchronous icebreakers and other interactive activities to 

facilitate introductions, help students get to know each other, and begin to develop 

trust.   

b. Multiple synchronous or asynchronous comparative learning activities based on course 

topics   

c. Possible collaborative project*  

d. Reflection on the virtual global learning experience  

3. Virtual global learning could take place during a 4- (or more) week module to full semester 

between student groups in at least two countries. Learning activities would be collaboratively 

designed by educators in each country, facilitated by videoconferencing or another tech tool, 

also referred to as virtual exchange or COIL, this type of virtual global learning could include:  



a. Synchronous and/or asynchronous icebreakers and other interactive activities to help 

students get to know each other and begin to build a trusting, collaborative working 

relationship  

b. Multiple synchronous and/or asynchronous comparative learning activities based on 

course topics   

c. Collaborative, project-based learning by teams/groups of students comprising both 

countries   

d. Display/demonstration of collaborative project   

e. Reflection on the virtual global learning experience  

 

*Collaborative activities and projects will vary depending on what makes sense for the learning 

context. Some examples are:  Paper, poster, video, artistic expression/presentation, website, 

social media campaign, etc., join lessons, shared itinerary, Google Earth tour  

  
 


